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PGCE (Secondary) 
Lesson Observation Form 2025-26


How to use this document:
· Highlight statements or parts of statements to reflect observed practice in this lesson. These reflect the trajectory of most trainee teachers.
· Summarise two or three areas of good or better impact on pupil progress.
· Summarise one area for development. 
· Suggest next steps to achieving development in the identified area. You should discuss these next steps at your next meeting and feed these into the Target Setting sheet.
· When discussing the lesson with the trainee post observation, please refer to the feedback prompts provided. These reflect the trajectory of most trainee teachers. You may wish to make other lesson notes in the box provided to act as an aide-memoire. 


	Name of trainee teacher: 
	School: 
	Date: 

	Year/class: 
	Subject/topic: 

	Agreed observation focus (with reference to trainee targets and/or progress tracker): 



	Areas of good or better impact on pupil progress






	Please identify one specific focus to facilitate the progress of trainees. This will enable trainees to set clear targets, engage in deliberate practice, and set actions to achieve their goals. 






















	Discussion of the lesson has taken place:

	Signed (trainee):


	Print name (trainee):

	Signed (observer):


	Print name (observer):


Lesson notes:




Prompts to support feedback on the lesson – please highlight or circle relevant questions to support in post-lesson discussion
I noticed you……..What is your reason for doing that?
How did you establish the routines you are using with this class?
Which activities worked well today? Why might this be?
What activities helped pupils to make effective progress in the lesson? How might you adapt these to have a greater impact on learning?
What is your preferred strategy for managing pupil behaviour? How effective was this today? Which pupils might benefit from a different approach? What could you try...perhaps consider…
How would you describe the level of pupil engagement in this lesson? How was this achieved?
Which elements of this lesson are you most pleased with? Why?
Where in the lesson did you feel the pace was good? Was there a time you could feel it dragging? What might have caused/influenced this?
Was there any time lost in the lesson? Where and why?
Which pupils struggled today? How can they be supported in their learning?
Which pupils made the most progress today? How do you know? How was this communicated to pupils?
What assessment strategies do you most like to use in your teaching? How does that compare with today’s lesson? What could you try that is different?



Other questions to consider:

















Highlight the most appropriate statement or part of statement, generally working from the top downwards. The order follows the trajectory of most trainee teachers. If there are lots of weaker areas, don’t highlight them all; just the most relevant points in relation to current or next targets. Below the thicker line tend to be things that are not developed until the Spring term.
	Start of lesson lacks purpose
	Start of lessons uses routines
	Purposeful start to lesson

	Resources not really prepared- safety concerns are observed
	Resources are prepared but may not be as helpful as they could be- pupils operate in a mostly safe environment
	Resources are organised and efficient- pupils operate in a safe environment

	Explanations confused or unhelpful
	Explanations are appropriate and generally aid student understanding. 
	Clear, concise, accurate explanations. 

	Errors in subject knowledge
	No significant errors in subject knowledge
	Subject knowledge secure. 

	Misconceptions not identified
	Demonstrates awareness of common misconceptions through planning
	Addresses errors and misconceptions in the lesson and through planning

	Lesson sequence is unhelpful to student learning
	Lesson structure mostly follows a coherent sequence of learning
	Lesson follows an incremental, logical sequence with planned timings

	Planning does not address the needs of identified pupils with special educational needs or disabilities
	Some attempt to take account of the needs of identified pupils with special educational needs or disabilities
	Plan addresses the needs of identified pupils with special educational needs or disabilities

	Praise and encouragement largely absent	
	Praise and encouragement are used
	Targeted praise and encouragement are used to good effect

	Low expectations of pupil engagement and commitment
	Expectations are solid and pupils participate well
	Expectations are high and pupils are engaged and motivated

	Transitions are haphazard
	Transitions follow a routine or clear instructions
	Transitions are quick and smooth with very little time wasted

	End of lesson lacking routine
	End of lesson uses routines
	Lesson ending is controlled; room, resources and children’s work left tidy

	Groups of pupils are allowed to be off task for long periods without intervention
	When pupils are off-task, this is noticed and addressed, although not always immediately or effectively
	Pupils are kept on-task, with quick and effective interventions when needed.

	Poor behaviour is accepted
	Poor behaviour is addressed although interventions may not always be effective	
	Poor behaviour is addressed effectively

	Prior learning not taken into account hampering pupil progress
	Lesson does link to prior learning enabling pupil progress
	Opportunities to make explicit links to prior learning are exploited enabling good pupil progress

	Aspects of literacy (e.g. key vocabulary) not explicit in planning or teaching
	Beginning to build literacy (e.g. Key vocabulary) into lessons
	Model good standards of written and spoken communication and encourage and support these skills in pupils

	Pupils are often moved on too soon or activities take too long
	Pupils are generally ready when moved to next step
	Sense of urgency without rushing; activities are effectively timed

	Lots of dead time in the lesson
	Occasional dead time in the lesson
	Very little dead time in the lesson

	Unaware of pupils’ level of understanding in the lesson
	Asks questions/sets work that helps to show pupils’ level of understanding
	Responds appropriately to information from pupils’ responses

	Limited use of assessment strategies
	Pupils are assessed at regular intervals
	Active and ongoing assessment of pupil learning shapes the learning

	Feedback is limited or unhelpful
	Feedback given is formative - pupils encouraged to act on this
	Specific and developmental feedback provided and pupils act on this

	Teaching is aimed only at part of the class
	Attempts to support different groups either in planning or delivery
	The lesson works for all, or almost all, of the class

	Does not respond to individual needs during the lesson
	Sometimes responds to individual needs during the lesson
	Sometimes anticipates and usually responds to individual needs including challenging more able pupils.

	Ignores support staff
	Some planning for support staff
	Works well with support staff
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