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This document has been designed to enable beginning teachers to closely monitor their progress throughout the programme and identify targets that will enable them to develop their practice further.  Beginning teachers are encouraged to take ownership of the document as they continue to manage their progress effectively.

At the end of the programme, this document will contribute towards the decision as to whether or not to recommend the beginning teacher for the award of QTS. To be awarded QTS, there is an expectation that beginning teachers would have demonstrated progress in all areas and therefore have highlighted all the statements in the lefthand column (Early/Middle ITE) and all the statements in the central column (Middle/End ITE) by the end of the programme. 

The document relates to the Initial Teacher Training and Early Career Framework (ITTECF), published by the DfE in 2024.





PGCE (Secondary) 2025-26


	Behaviour Management (High Expectations, S1; Managing Behaviour, S7)

	Early/Middle ITE
	Middle/Later ITE
	Later ITE/ECT

	The beginning teacher uses some teaching approaches and strategies with support and with some positive impact on pupils’ learning.
	The beginning teacher draws from a wider range of teaching approaches and strategies with some support and with an increasingly positive impact on pupils’ learning.
	The beginning teacher reliably selects appropriate teaching approaches and strategies from a wide repertoire more independently and uses these effectively to support pupils’ learning.

	Sometimes sets tasks which stretch pupils, but which are achievable and where effort is encouraged and mistakes are seen as an opportunity to learn. 
	Regularly sets tasks which stretch pupils, but which are achievable, effort is regularly encouraged and mistakes are seen as an opportunity to learn. 
	Consistently sets tasks which stretch pupils, but which are achievable. A positive learning environment is created because perseverance and learning from mistakes are part of the daily routine. 

	Sometimes sets behavioural expectations, models respect and trust and praises pupils’ effort and progress. 
	Regularly shares clear behavioural expectations with the pupils. Respect and trust are modelled. Pupil effort and progress are acknowledged and praised. 
	Consistently high behavioural expectations are established through rigorously sharing and maintaining high expectations and consistently modelling respect and trust. 

	Sometimes applies rules, sanctions and rewards.
	Regularly applies rules, sanctions and rewards to promote positive behaviour. 
	Consistently applies the school behaviour policy to promote positive behaviour, including liaising with other staff where necessary. 

	Sometimes takes specific steps to establish a positive and safe environment, including responding to behaviour issues. 
	Regularly takes steps to promote a positive and safe environment by responding appropriately to low level and more serious behaviour issues.
	Consistently creates a positive and safe environment by responding appropriately to low level and more serious behaviour issues.

	Supports pupils’ physical well-being.

	Sometimes supports pupils’ mental and emotional well-being. 
	Regularly supports pupils’ mental and emotional well-being. 
	Consistently and proactively supports pupils’ mental and emotional well-being. 

	Sometimes gives clear instructions and checks that pupils understand them.  
	Regularly gives clear instructions and checking that pupils understand them.
	Instructions are consistently manageable, specific and well sequenced such that pupils can understand and follow them.  

	Sometimes demonstrates varied and effective voice usage that is adapted for different effects.
	Regularly demonstrates varied and effective voice usage that is adapted appropriately for different effects.
	Consistently demonstrates varied and effective voice usage that is adapted appropriately for different effects.

	Sometimes uses appropriate and effective non-verbal communication.
	Regularly uses appropriate and effective non-verbal communication.
	Consistently uses appropriate and effective non-verbal communication.

	Uses established school and class routines. 
	Regularly promotes and reinforces school and class routines. 
	Consistently promotes and reinforces school and class routines and, if necessary, is creating and teaching new routines. 

	Teaching style demonstrates secure professional presence and rapport with pupils. 
	Mutual respect is established between the pupils and beginning teacher. Teaching shows that the beginning teacher is using their knowledge and understanding of the pupil. 
	There are high levels of mutual respect between the beginning teacher and pupils. Teaching demonstrates excellent rapport and an in-depth knowledge and understanding of pupils’ needs and personal characteristics.

	Sometimes, with support, helps pupils master challenges and break longer term goals down into smaller steps. 
	Regularly helps pupils see longer-term goals and break these down so that they can experience success. 
	Consistently helps pupils see longer-term goals and break these down so that they can experience success, and therefore positively influencing pupil’s motivation.

	Is able to discuss how to liaise with parents/carers to promote involvement in their child’s education. 
	Is beginning to liaise with parents/carers to share successes and thus encourage their engagement with their child’s education, including some consideration of how this should be adapted for different pupils. 
	Proactively seeks opportunities to engage parents/carers in their child’s education and recognises how to do this appropriately with the relevant age group and for individual pupil. 



	At the end of the programme, this contributes towards:

	TS1: Set high expectations which inspire, motivate and challenge pupils
· establish a safe and stimulating environment for pupils, rooted in mutual respect
· set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions 
· demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils
	TS7 Manage behaviour effectively to ensure a good and safe learning environment 
· have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous behaviour both in classrooms and around the school, in accordance with the school’s behaviour policy 
· have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly 
· manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them 
· maintain good relationships with pupils, exercise appropriate authority, and act decisively when necessary




	Pedagogy (How Pupils Learn, S2; Classroom Practice, S4; Adaptive Teaching, S5)

	Early/Middle ITE
	Middle/Later ITE
	Later ITE/ECT

	The beginning teacher uses some teaching approaches and strategies with support and with some positive impact on pupils’ learning.
	The beginning teacher draws from a wider range of teaching approaches and strategies with some support and with an increasingly positive impact on pupils’ learning.
	The beginning teacher reliably selects appropriate teaching approaches and strategies from a wide repertoire more independently and uses these effectively to support pupils’ learning.

	Sometimes takes into account pupils’ prior knowledge when planning and supporting pupils to make connections.  
	Regularly takes into account pupils’ prior knowledge when planning and sequencing lessons and supports pupils to discuss these connections.  
	Consistently takes into account pupils’ prior knowledge when planning and sequencing lessons and supports pupils to discuss these connections.  

	Sometimes considers how to make tasks clear and keeps the focus on the key learning. 
	Regularly plans clear tasks, well focused on the key learning and breaking complex material into smaller steps where necessary. 
	Consistently plans clear, well-sequenced and focused tasks. 

	Sometimes encourages pupils to share their understanding and any misconceptions and then works to address these.   
	Regularly explores pupils’ understanding, adapting planning and anticipating potential misconceptions in planning so that these can be addressed more readily. 
	Consistently and effectively explores pupils’ understanding, adapting planning as necessary and actively plans to address potential misconceptions so that these are largely avoided.  

	Sometimes includes opportunities for pupils to review and practise ideas. 
	Regularly includes opportunities for pupils to review and practise ideas so that they can build effectively on prior learning. 
	Consistently including opportunities for pupils to review and practise knowledge and skills with appropriate levels of success and challenge. 

	Sometimes, with support, plans effective lessons including relevant explanations, modelling and scaffolding. 
	Regularly plans effective lessons, which include explanations, modelling and scaffolding.  
	Consistently plans effective lessons which include appropriate elements to support an effective sequence of learning.

	
	May start to move away from using the lesson planning pro-forma (apart from every formal observation) and develop their own appropriate recorded methods of planning in discussion with the Mentor.

	Understands how homework or other out of class activities can consolidate, sustain and extend pupils’ progress. Is beginning to design and set appropriate tasks.  
	Uses homework in line with school policy to consolidate and extend pupils’ progress, designing and setting appropriate tasks.
	Uses homework in line with school policy to consolidate and extend pupils’ progress, designing and setting inspiring and challenging tasks.

	Sometimes explains points clearly to pupils, using visual or concrete resources where appropriate.  
	Regularly explains points clearly, making good use of visual or concrete resources and choosing an appropriate starting point. 
	Consistently explains points clearly, making effective use of visual or concrete resources and choosing an appropriate starting point which helps pupils build on prior learning.

	Sometimes models tasks, linking modelling to the learning focus. 
	Regularly models effectively and helps the pupils remember key points through for example, linking to the learning focus and narrating thought processes. 
	Consistently models effectively and helps the pupils remember key points through for example, additionally incorporating ideas from pupil and anticipating potential misconceptions.

	Sometimes has an appropriate sense of pace and involves all pupils actively.
	Regularly maintains an appropriate pace, adapting learning and involving all pupils actively to maintain interest. 
	The pace of lessons is consistently well-judged, teaching is adapted and pupils show a high level of active and enthusiastic engagement. 

	Sometimes manages spaces, transitions, and resources effectively. 
	Workspaces, resources, and transitions are managed safely and effectively. 
	Workspaces, resources, and transitions are consistently well managed to foster independence. 

	Sometimes promotes discussion and group work with the pupils.
	Regularly promotes focused discussion and group work which enhances pupils’ learning. 
	Consistently promotes well focused discussion and group work which enhances and deepens pupils’ learning.

	Sometimes plans and implements a range of questioning strategies and provides appropriate time for pupils to consider their responses.  
	Regularly plans and implements a range of questioning strategies which promote learning and encourages pupils to develop their responses. 
	Consistently plans and implements a range of effective questioning strategies. Pupils are supported to think deeply, develop their responses and build on each other’s ideas. 

	Sometimes works with mentor and other colleagues to identify individual pupils’ needs. 
	Regularly discusses individual pupils’ needs with appropriate colleagues.
	Consistently discusses individual pupils’ needs with appropriate colleagues.

	Understands specific strategies to support students with EAL and SEND.
	Regularly uses specific strategies to support and engage students with EAL and SEND.
	Consistently uses distinctive strategies to support and engage students with EAL and SEND.

	Sometimes adapts lessons so that all pupils can access the content and experience success.
	Regularly adapts lessons so that all pupils can access the content and experience success.
	Consistently adapts lessons so that all pupils can experience success.

	Sometimes thinks about how and when to group pupils. 
	Regularly considers how and when to adapt groupings appropriately. 
	Consistently ensures that groupings are appropriate and effective, adapting as necessary. 





Pedagogy (How Pupils Learn, S2; Classroom Practice, S4; Adaptive Teaching, S5)

	At the end of the programme, this contributes towards:

	TS2: Promote good progress and outcomes by pupils
· be accountable for attainment, progress and outcomes of the pupils
· plan teaching to build on pupils’ capabilities and prior knowledge
· guide pupils to reflect on the progress they have made and their emerging needs demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching.
· encourage pupils to take a responsible and conscientious attitude to their own work and study
	TS4 Plan and teach well-structured lessons 
· impart knowledge and develop understanding through effective use of lesson time 
· promote a love of learning and pupil’s intellectual curiosity 
· set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils have acquired 
· reflect systematically on the effectiveness of lessons and approaches to teaching
· contribute to the design and provision of an engaging curriculum within the relevant subject area(s)
	TS5 Adapt teaching to respond to the strengths and needs of all pupils 
· know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively 
· have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these 
· demonstrate an awareness of the physical, social and intellectual development of pupil, and know how to adapt teaching to support pupils’ education at different stages of development
· have a clear understanding of the needs of all pupils, including those with special educational needs; those of high ability; those with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching approaches to engage and support them.





	Curriculum (Subject and Curriculum, S3)

	Early/Middle ITE
	Middle/Later ITE
	Later ITE/ECT

	The beginning teacher uses some teaching approaches and strategies with support and with some positive impact on pupils’ learning.
	The beginning teacher draws from a wider range of teaching approaches and strategies with some support and with an increasingly positive impact on pupils’ learning.
	The beginning teacher reliably selects appropriate teaching approaches and strategies from a wide repertoire more independently and uses these effectively to support pupils’ learning.

	Is able to identify, understand and start to integrate within their planning the core knowledge, concepts, skills and principles in their subject.
	Regularly integrates within their planning the core knowledge, concepts, skills and principles in their subject to deliver coherent, well-sequenced learning experience for the pupils.
	Consistently integrates within their planning the core knowledge, concepts, skills and principles in their subject to deliver coherent, well-sequenced learning experience for the pupils.

	Is able to understand and plan for learning which is sequenced and presented to help pupils master complex concepts. 
	Regularly teaches lessons that are sequenced and presented to make a coherent learning experience which helps pupils master complex concepts. 
	Consistently teaches lessons that are sequenced and presented to make a coherent learning experience which helps pupils master complex concepts.

	Demonstrates subject knowledge in relevant areas and is proactive in developing their subject knowledge further where necessary 
(See SK audit for further details).


	Sometimes uses subject knowledge to foster and maintain pupils’ interest in their subject through use of appropriate resources, sequencing of learning and addressing misconceptions. 
	Regularly uses subject knowledge to foster and maintain pupils’ interest in their subject through use of appropriate resources, sequencing of learning and addressing misconceptions.
	Consistently uses subject knowledge to foster and maintain pupils’ interest in their subject through use of appropriate resources, sequencing of learning and addressing misconceptions.

	Sometimes demonstrates high standards of spoken and written literacy with pupils.
	Regularly demonstrates very high standards of spoken and written literacy and promotes this with pupils.
	Consistently demonstrates very high standards of spoken and written literacy and promotes this with pupils.



	At the end of the programme, this contributes towards:

	TS3 Demonstrate good subject and curriculum knowledge 
· have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject, and address misunderstandings 
· demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship 
· demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct use of standard English, whatever the teacher’s specialist subject





	Assessment (Assessment, S6)

	Early/Middle ITE
	Middle/Later ITE
	Later ITE/ECT

	The beginning teacher uses some teaching approaches and strategies with support and with some positive impact on pupils’ learning.
	The beginning teacher draws from a wider range of teaching approaches and strategies with some support and with an increasingly positive impact on pupils’ learning.
	The beginning teacher reliably selects appropriate teaching approaches and strategies from a wide repertoire more independently and uses these effectively to support pupils’ learning.

	Sometimes plans and uses suitable formative assessment tasks and opportunities and uses these within lessons. 
	Regularly uses suitable formative assessment tasks and opportunities to build a picture of pupils’ learning across lessons. 
	Consistently uses suitable formative assessment tasks and opportunities to build a picture of pupils’ learning across lessons.

	Sometimes checks prior knowledge and misconceptions in appropriate ways.  
	Regularly checks prior knowledge and understanding in appropriate ways and acts on this. 
	Consistently checks prior knowledge and understanding using a variety of appropriate methods and acts effectively on this.

	Sometimes encourages pupil to develop responses to check understanding is secure. 
	Regularly encourages pupil to develop responses to check understanding is secure.
	Consistently encourages pupil to develop responses to check understanding is secure.

	Sometimes provides opportunities for pupils to reflect on their progress, with peers or independently and identifies next steps. 
	Regularly provides effective opportunities for self and peer assessment to help pupil reflect on their progress and next steps. 
	Actively deploys engaging and effective assessment strategies that support pupils in reflecting on their learning through self and peer assessment. 

	Sometimes monitors pupils’ progress and misconceptions during lessons and uses this to inform their teaching.
	Regularly monitors pupils’ progress and misconceptions during lessons and uses this information to inform their teaching and planning. 
	Consistently monitors pupils’ progress and misconceptions during lessons and uses this information to adapt teaching within lessons and future planning.

	Sometimes provides clear oral feedback to pupil and gives them time to act on this. 
	Regularly provides clear and specific oral feedback and gives pupil appropriate time to act on this. 
	Consistently provides clear, constructive and insightful oral feedback to pupil and they respond positively to this. 

	Sometimes marks pupils’ work using school policy and practice.
	Marking is up to date and regularly provides constructive feedback in line with school policy and practice.  Workload is kept manageable by using appropriate abbreviations and codes and completing marking during the lesson as far as possible. 
	Marking is consistently high quality leading to high levels of engagement and interest.  Time spent on marking is focused on elements which will most improve learning and workload is kept manageable by marking during lessons where possible and using agreed abbreviations and codes. 

	Is beginning to understand the use of relevant summative assessments (including statutory assessments for the key stage if possible) and how these are used to support pupil’s progress. 
	Engages as appropriate with summative assessments (including statutory assessments for the key stage if possible) and uses the data to inform their work with pupil.
	Makes effective use of summative assessment (including statutory assessments for the key stage if possible), including using the data to monitor progress, set targets and plan their teaching. 



	At the end of the programme, this contributes towards:

	TS6 Make accurate and productive use of assessment 
· know and understand how to assess the relevant subject and curriculum areas, including statutory assessment requirements  
· make use of formative and summative assessment to secure pupils’ progress 
· use relevant data to monitor progress, set targets, and plan subsequent lessons 
· give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback





	Professional Behaviours (Professional Behaviours S8)

	· Professional development
· Build effective working relationships with TAs, other staff, and parents
· Manage workload and wellbeing


	Early/Middle ITE
	Middle/Later ITE
	Later ITE/ECT

	The beginning teacher uses some teaching approaches and strategies with support and with some positive impact on pupils’ learning.
	The beginning teacher draws from a wider range of teaching approaches and strategies with some support and with an increasingly positive impact on pupils’ learning.
	The beginning teacher reliably selects appropriate teaching approaches and strategies from a wide repertoire more independently and uses these effectively to support pupils’ learning.

	Sometimes shows that they can take ownership of their professional development in relation to subject and pedagogical knowledge by engaging with colleagues within the school.
	Regularly shows that they are taking ownership of their professional development in relation to subject and pedagogical knowledge by engaging with colleagues within and beyond the school. 
	Consistently shows strong engagement in professional development in relation to subject and pedagogical knowledge by engaging with colleagues within and beyond the school.

	Sometimes seeks feedback from mentors and responds positively. 
	Regularly seeks and values feedback from mentors and acts appropriately on this. 
	Consistently and proactively seeks and values feedback from mentors and others and uses this to improve their teaching further. 

	Reflects on their own practice and is able to identify strengths and personal targets.
	Regularly reflects systematically on their practice, identifying strengths and personal targets and ways to address these.  
	Highly reflective in evaluating their own practice.  Proactively identifies strengths and personal targets and ways to address these. 

	Sometimes engages critically with research and uses evidence to support their practice.
	Regularly engages critically with research and uses evidence to support their development. 
	Highly effective in engaging critically with research and using evidence to support their development. 

	Supports the ethos and, wider life of the school, generally making a positive contribution.
	Understands and supports the ethos and wider life of the school, regularly making a positive contribution. 
	Proactively seeks out opportunities to make significant, positive contributions to the wider life of the school. 

	Is beginning to understand how teachers communicate effectively at parents’ evenings (see also BM). 
	Contributes (where possible) to discussions with parents and carers at parents’ evenings. 
	Understands and contributes effectively (where possible) to discussions with parents and carers at parents’ evenings

	Sometimes liaises with SENCO, TAs, and other professionals (as appropriate) in relation to pupil with specific needs so that they see how interventions link with classroom practice.
	Regularly liaises appropriately with SENCO, TAs and other professionals (as appropriate) in relation to pupil with specific needs so that interventions link with classroom practice.
	Consistently liaises appropriately with SENCO, TAs and other professionals (as appropriate) in relation to pupil with specific needs so that they ensure interventions link with classroom practice.

	Sometimes communicates with Tas/support staff to support learning of individuals, groups, and the whole class (within planning, during and after lessons as appropriate). 
	Regularly communicates with Tas/support staff to support learning of individuals, groups and the whole class (within planning, during and after lessons as appropriate).
	Consistently and effectively communicates with Tas/support staff to support learning of individuals, groups and the whole class (within planning, during and after lessons as appropriate).

	Knows who to contact with regard to any safeguarding concerns and what to report.

	Can manage workload and wellbeing with support.
	Manages workload and wellbeing appropriately with some support. 
	Consistently and effectively manages their workload and wellbeing, proactively seeking support when appropriate.

	Sometimes collaborates with colleagues.
	Regularly collaborates with colleagues.
	Consistently and proactively collaborates with colleagues. 



	At the end of the programme, this contributes towards:

	TS8 Fulfil wider professional responsibilities
· make a positive contribution to the wider life and ethos of the school 
· develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support 
· deploy support staff effectively 
· take responsibility for improving teaching through appropriate professional development, responding to advice and feedback from colleagues 
· communicate effectively with parents with regard to pupils’ achievements and well-being





	Part two: Personal and professional conduct
A teacher is expected to demonstrate consistently high standards of personal and professional conduct. Teachers uphold public trust in the professional and maintain high standards of ethics and behaviour, within and outside of school. 
The following statements define the behaviour and attitudes which set the required standard for conduct throughout a teacher’s career.


	Descriptors (Highlight those which are assessed to be at the required professional level)
	Questions to support a judgement about whether the beginning teacher has met Part 2 of the Teachers’ Standards:

	Treats pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries appropriate to a teacher’s professional position 
	Does the beginning teacher have a commitment to upholding the high standards of the teaching profession, within and outside school?
Does the beginning teacher develop appropriate professional relationships with colleagues and pupils?
Is the beginning teacher able to safe-guard pupils’ well-being, in accordance with statutory provision?
Does the beginning teacher understand that schools are required to develop pupils’ wider understanding of social and cultural diversity, tolerance for others and respect for different faiths and beliefs, in line with the maintenance of fundamental British values?
Does the beginning teacher understand the challenges of teaching in a diverse society?
Is the beginning teacher aware of the ‘Prevent’ strategy and its implications?
Does the beginning teacher understand the responsibility teachers hold in relation to the expressions of personal beliefs and the impact these could have on pupils and their consequent actions?
Does the beginning teacher understand and adhere to the school’s and provider’s VLE internet safety policy, including the safe and responsible use of social media?
Does the beginning teacher display high standards of personal and professional behaviour inside and outside school, including attendance and punctuality at all times?
Does the beginning teacher understand and apply the range of policies that support school practice and act on these in their planning, teaching and wider involvement in the life of the school?
Does the beginning teacher take appropriate responsibility for their own and pupils’ well-being in the classroom and during off-site activities or visits?
Is the beginning teacher aware of and does the beginning teacher act in the context of the professional duties of teachers as set out in the statutory School Teachers’ Pay and Conditions document?
Has the beginning teacher received relevant training in child protection / safeguarding?
Can the beginning teacher articulate the school’s policy if reporting a concern?

	Has regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions 
	

	Shows tolerance of and respect for the rights of others
	

	Does not undermine fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with different faiths and beliefs
	

	Has proper and professional regard for the ethos, policies and practices of the school in which they teach and maintain high standards in their own attendance and punctuality.

	

	Has an understanding of, and always act within, the statutory frameworks which set out their professional duties and responsibilities.
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