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Teachers’ Standards Rationales
Guidance

You are required to demonstrate that you have met the eight Teachers’ Standards.  Each Standard has some associated bullet points which provide additional detail but should not be regarded as a definitive list. We recommend that you demonstrate meeting the Teachers’ Standards through completing the attached reflective rationales.
You should complete up to six rationales for each Standard on the attached sheets and collect supporting evidence, which will make up section A of your evidence portfolio. 
What makes ‘good’ evidence?
As a guide we recommend that you select six pieces of ‘best’ evidence for each of the Teachers’ Standards, from a range of sources e.g. lesson observation, personal reflection, example of pupil work etc. 
[bookmark: _heading=h.gjdgxs]You will need to give careful thought to the evidence that you use to demonstrate your meeting of the Standards and you will find it useful to review the content and what you include as you progress in putting together your portfolio.  A useful tip is to focus on impact – in other words, ask yourself “How does this piece of evidence show that I have developed a particular aspect of my work as a teacher?”  A hand-out from a course might be worth including but what certainly should be included are your written thoughts on how the course has altered your behaviour and hence developed your skills as a teacher. You might further support this as evidence of your development by including a lesson plan and evaluation annotated to show how you used the training you received to develop your practice.  This type of activity is described by the much used phrase “reflective practice” which basically involves you thinking about your practice (and doing something as a consequence!). An example of good practice has been added to Standard 2 to help you. 
The Teachers’ Standards also include a section on Personal and Professional Conduct (Part 2 of the Teachers’ Standards).  The expectations around your personal and professional conduct should be evidenced by your reflective writing and endorsed by witness statements provided by mentors and other staff. 



Reflective rationales


Standard 2: Promote good progress and outcomes by pupils 
• be accountable for pupils’ attainment, progress and outcomes 
• be aware of pupils’ capabilities and their prior knowledge, and plan teaching to build on these 
• guide pupils to reflect on the progress they have made and their emerging needs 
• demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching 
• encourage pupils to take a responsible and conscientious attitude to their own work and study
	Evidence
	Rationale

	Lesson Observations. Second school placement



	Over the last two years I have really been focussing on formative assessment at KS3, I have used formative assessment strategies such as low-stakes quizzes, targeted questioning and regular feedback to identify misconceptions early and adapt my teaching to ensure all pupils can make secure progress over time. This is evidenced in my observation feedback from my second school at the start and end of placement there where the observer notes how my confidence in using targeted questioning with pupils and deliberately incorporating misconceptions when discussing volume have sharpened during that time frame. In Year 10, I have taken responsibility for tracking pupil progress against GCSE criteria, using assessment data to inform lesson planning and differentiate tasks, particularly for pupils who were not meeting their target grades. This has included adapting explanations, providing structured scaffolds and offering targeted support to close gaps in understanding. In Year 11, accountability has been especially significant due to the high-stakes nature of external examinations. I have supported pupils’ attainment through focused exam preparation, explicit modelling of exam techniques and personalised feedback linked directly to assessment objectives. I have become increasingly aware that being accountable is not solely about outcomes but about responding proactively to evidence of learning and ensuring that all pupils are supported to achieve their potential.

	Department review – see development plan documentation

	I have been regularly involved in discussing pupil outcomes in a department during my career and have been recently appointed KS3 Lead. My specific example comes from the Autumn Department Action Plan, I was tasked with running an intervention for a small group of Year 11 pupils who were at risk of underperforming during the examination period. They were identified as a result of Year 11 mocks in December. As the group was from a mixture of classes, it was potentially challenging to identify and act upon the learning needs of the individuals as I had little experience of some of the pupils in the classroom. However, a general focus on exam technique coupled with addressing the misconceptions that arose during these focussed exam practice sessions was successful. Coupled with this, I encouraged the pupils in the group to seek me out whenever they needed any extra support or extra work attempted independently marked. Pupils were initially a little sceptical about this, but after I turned around some marked examples of work quite quickly with feedback, they were quick to provide a steady stream of answers for me to mark and provide feedback on in a more ad-hoc 1:1 manner. This meant that the group, who were previously unmotivated and unsure how to improve, became more engaged in independent revision and developing good exam techniques to access marks and save time. Overall, this intervention added 1 grade on average to targeted pupils’ final grades. 

	Yr 10 Parents’ Evening information sheets and emails
	I regularly communicate with parents and carers and have attended Parents Evenings for all year groups across my five years of teaching. The example I have given for this rationale is a Year 10 parents’ evening which I believe is a key opportunity to help students to improve their outcomes for GCSE. In preparing for the evening, I reviewed assessment data, classwork and behaviour for learning to ensure that feedback to parents was accurate, informed and reflective of each pupil’s current performance against GCSE expectations. During discussions, I clearly communicated pupils’ strengths as well as areas for development, linking these to specific assessment objectives and outlining practical strategies for improvement, such as revision techniques or increased exam practice. I also used the opportunity to prepare a course summary to show how much content was left to cover, a summary of the exam scores, and a few comments surrounding each paper. I was keen to convey that at this stage in the year, grades given were liable to change and to emphasise the real potential of this. I am aware that effective communication with parents plays an important role in improving outcomes, as it helps to build a shared understanding of how pupils can be supported to make sustained progress and I am keen to develop this further by exploring ways that parents can help their children at home by accessing online materials and support that do not need specialist knowledge to access. This will be across KS3 and 4.

	Reflection sheets for Year 7
	I often got pupils to reflect on their work using different colour pens during DIRT tasks which are school policy. However, I found that pupils’ own perceptions tended to not often be accurate or they would simply repeat my statements and so I developed some structured reflection sheets with Year 7 pupils to support the development of metacognitive skills and to take responsibility for pupils’ progress and learning outcomes. These reflection sheets were designed to encourage pupils to think explicitly about how they learn, what strategies were effective, and where they experienced difficulty. By guiding pupils to evaluate their own understanding after lessons or assessments, I was able to identify misconceptions and gaps in learning that were not always evident through written work alone. This informed subsequent lesson planning, allowing me to revisit key concepts, adjust explanations and provide targeted support where needed. Examples are given of these to highlight the way that asking specific questions of learners can help them to reflect far more accurately on their own learning than relying on their own perceptions at times.
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