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· ITAP – Adaptive Teaching: How teachers set high expectations for all pupils through scaffolding learning and addressing misconceptions.
ITTECF Standards: ITTECF Links: 1.3, 1.6, 1.8, 5.1-9, 6.1

· How do teachers ensure that all pupils can access the same ambitious learning aims? 
· How is the lesson is structured to support this? 
Pre-Reading Tasks
1. What do we mean by Adaptive Teaching?
This document highlights how we would define adaptive teaching:
https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching
The key emphasis is on teachers having the same high expectations for all learners and considering how scaffold to support all pupils in being able to achieve this. We asked for you to reflect on this in your own teaching by discussing the following with Mentors as a way of prompting you to start reflecting on what constitutes adaptive teaching:
· In a recent lesson, how did you adapt your teaching for different pupils?
· Were those adaptations planned beforehand or responsive during the lesson?
· Which pupils needed additional support? What did that support look like?
· How did you extend pupils' thinking during the lesson?
· Did you change the task, the support, or the questioning at all and, if so. why?

2. An introduction to EAL Learners:
Whilst the focus of ITAP is on high quality teaching for all pupils, we will introduce this through the lens of EAL learners. To support Beginning Teachers who will be less familiar with EAL pupils in their schools, we have provided this resource to reflect on with Mentors. You will also have the chance to practice during the University based session with expert colleagues using the virtual tutor group. Watch the clip below and reflect on the following:
1. What are the key needs for the EAL learners within your classes or within your Focus Placement? If you do not have much EAL teaching experience, having watched the clip below, reflect on what EAL learners’ needs might be.
2. How do/can you ensure that you maintain the pitch and challenge of the subject knowledge for these students whilst supporting them to develop their English?
3. What is most important in ensuring your classroom is inclusive for students who are developing their English?
4. How can you support EAL students with key subject vocabulary and how might this also benefit non-EAL learners too (for ideas see this link: EAL Strategies and Great Ideas – The Bell Foundation)?
5. If there are not very many EAL learners in your own school context, how might you be able to learn more about how to support these learners in order to be prepared for your ECT year and beyond?
https://www.bell-foundation.org.uk/resources/guidance/classroom-guidance/effective-teaching-of-eal-learners

Monday 13th and Tuesday 14th April: On Campus
Monday’s sessions are designed to introduce you to high quality teaching and prepare you for strategies to maximise your time observing in your schools.
The links below link to key reading. 
Scaffolding Reflection Tool 
Teaching to What Students Have in Common (pages 1-2 in particular)
What Makes Great Teaching? (Pages 2-4)
Session 1, High Quality Teaching for EAL Learners
Beginning teachers will be reminded of the core principles underpinning high quality teaching through the lens of EAL learners. The session will look specifically at language in instruction, scaffolding and modelling for EAL learners and will therefore allow BTs to revisit some of the core ideas underpinning the SEND ITAP. This will be developed by looking at EAL learners in particular and will be further developed during the deconstruction phase by looking at how teachers support all learners to achieve high expectations.
ITAPs on the importance of consistent language and routines and of the importance of frequent, ongoing formative assessment of pupils, again, with a reminder of the importance of language particularly when considering pupils with SEND.
Session 2: Adaptive Teaching and Differentiation
This session will explore the definitions of adaptive teaching and what is meant by this. It will build on the pre-reading from the EEF: https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching 
https://educationendowmentfoundation.org.uk/news/scaffolding-more-than-just-a-worksheet 
to explore how teachers can set challenging objectives and then structure their lesson so that all learners can achieve these rather than producing three or four separate lessons for different groups of learners. It will develop prior learning by discussing anticipation of misconceptions as part of the planning process.
Session 3: How can we focus on pupil progress and learning when observing?
This session will return to core ideas underpinning the Professional Studies sessions from the beginning of the year. It will build on these by moving beyond how to observe and looking at how to ascertain what pupils are learning during the lesson. It is designed to support BTs in their understanding of how to deconstruct learning and challenge in a lesson observation. It will be delivered by an experienced ITEC from our Partnership and will give BTs practical ways to look for pupil learning through observation and discussion with pupils.
Tuesday’s subject sessions are designed to prepare you for observing in your departments on Thursday. They will contextualise Monday’s sessions by getting you to think about the key themes of the day from a subject perspective. 
 

Wednesday 15th April

Meeting with EAL Coordinator or Anther Expert Colleague
· What is the context of EAL in the school? How many pupils are EAL? What does progress and achievement look like for EAL pupils at KS3 and KS4?
· What does effective high quality teaching look like for EAL learners in the school?
· How do teachers support pupils without lowering expectations?
· What types of scaffolds are most effective for EAL learners?
· How can teachers support pupils in moving from spoken to written language?
· How do teachers support EAL in the classroom rather than through withdrawal from lessons?
· What are the main challenges EAL learners face in this school?
· What opportunities and support are in place for EAL pupils?
· How does the school assess pupils’ English proficiency levels? What interventions are in place?
· How do teachers distinguish between language needs and learning needs?
Lesson Observation Form.
· How do teachers ensure that all pupils can access the same ambitious learning aims? 
· How is the lesson is structured to support this? 
Although you will be looking through an EAL lens for this, remember it is about lesson structure and support overall. As with the SEND ITAP, talk to the students about what they are learning and what support (if any) they find useful in lessons. Of course, the information you get won’t be objective or necessarily factually accurate but it will give you a valuable insight into their perceptions of their learning.
	Prompts
	Lesson 1
	Lesson 2
	Lessons 3 & 4

	· What are the objectives of the lesson? How are these communicated to pupils?
· Are your focus pupils working towards the same learning objective?
· What scaffolds are in place to support your focus students? Notes/writing frames/sentence starters/word banks. Consider both written and verbal scaffolds.
· How are other adults (if applicable) used to provide support for different pupils? What questions do they ask? Do they provide verbal scaffolds? Recaps/reteaching?
· In what ways does the teacher check that learners understand instructions?
· How are expectations about tasks (completion/timings/content) communicated to pupils? 
· Did the teacher vary their language at all for your focus pupils and if so, what was the impact of this? Consider particularly how a teacher may modify their language without modifying the thinking/challenge
	
	
	

	· In modelling which aspects of the task are focused on? How did the teacher model the language needed?

· Did the modelling reduce cognitive load for your focus pupils? How was this achieved?

· How did teachers check for understanding? Did they need to adapt in the moment at all?

· What misconceptions (if any) became evident in the lesson? How were these addressed?
	
	
	



Reflection and Discussion Prompts for ITEC or meeting with other Expert Colleagues:  Wednesday 15th April
· Discuss the key takeaways from the sessions in University. What links could you make between the session content and approaches seen in lessons in school?
· How were expectations and to communicated to pupils and what evidence did you see of high expectations for all learners?
· How was scaffolding used to ensure that all pupils could access the same levels of challenge? Discuss the different forms that scaffolding can take (both written and verbal – think back to your SEND ITAP)
· When and where was modelling used in lessons? Discuss what made this effective? Think about timing- where it took place in the lesson and how long for; the language used etc.
· In what situations might modelling and scaffolding be less effective? Where could they reduce challenge? How can this idea link to the reading from ITAP around thinking hard? 
· How can fixed grouping have an impact on high expectations? Consider the ideas of Willingham & Daniel and Coe from the University sessions.
· Were there any differences in how the teacher used language with your pupils compared to others? What was the impact of this?
· What misconceptions were seen in lessons (if at all) and what was/could be done to remove these?
· If applicable, how were other adults used to support learning? 

Thursday 16th April
During the day you have a variety of tasks within your department designed to help you apply some of the key ideas from ITAP into your own planning.
1) One period of learning walk observations within the department. The aim is for BTs to look at a range of lessons to ascertain how objectives are communicated and to focus on different ways that pupils can meet these.
During this activity you will spend only 15 minutes in each classroom and so your focus needs to be sharp. You need to find out
· How the learning objective is communicated (spoken, written, both) You could ask pupils this.
· Ask pupils what they need to do to meet the objective 
· Ask pupils how does the teacher check for understanding during the lesson?

2) Chance to look through a range of exercise books (5-10) from a particular class with a focus again on how tasks are scaffolded for pupils and how pupils meet the same challenging expectations but in different ways.
When reading through exercise books consider the following prompts
· Do all pupils appear to be working towards the same learning goals?
· What evidence is there of pupils explaining, developing or justifying ideas?
· Is there evidence of live marking and if so, what impact does this have?
· Is subject specific vocabulary used?  
· Look back to the beginning of the year (or earliest point in the exercise book) How can you see pupils’ progress/development over time?
· Where is there evidence of errors/misconceptions being addressed through feedback?
· How have high expectations been set for all learners? How can you tell this?

3) Observation of the subject Mentor teaching with prompts designed to focus on how the lesson was scaffolded to support learners and to anticipate misconceptions. 

	Prompts
	Notes

	How is the learning sequenced to support understanding? Think about scaffolding and structure.

What are the aims of the lesson and how are these communicated to pupils? 

How does modelling help pupils to understand what to do and how to do it?

When and how does the teacher check for understanding? How do they respond to this information?

How does the teacher prevent misconceptions before they arise? Look for pre-emptive strategies such as: highlighting tricky points, contrasting examples, clear explanations of common mistakes, modelling thought processes.

How does the teacher identify misconceptions? What strategies are used? Consider re-explaining, re-modelling, providing additional scaffolds.

Are responses immediate and targeted to specific pupils or to the whole class?

Are pupils able to work on independent tasks without further input? What has enabled them to do this?

	




4) Chance to complete the reflection activity and to plan for the ITAP observation lesson
This reflection activity is designed to move you on from your last assignment. You need to plan for your ITAP focussed observation next week and produce a commentary explaining why you have structured it in the way you have. This can be in the form of annotations around the lesson plan (use the template that you would for your formal observation) or as notes on a separate document. 
· What scaffolds did you use (e.g. modelling, sentence starters, visuals)? Were these for all learners?
· How did these scaffolds help pupils access the learning?
· How do the scaffolds support thinking, not just task completion?
· How did you judge whether scaffolding helped pupils to meet challenge and not avoid it?
· What misconceptions may occur in the lesson? Where have you planned to address these?
· What questions have you planned to address misconceptions?

5) Chance to meet with the ITEC to discuss their learning during the day.
 Reflection Prompts for ITEC Meeting
· How would you now define differentiation and adaptive teaching?
· Where did you see examples of high expectations for all learners in lessons? How were you able to ascertain this from pupils’ books and contributions in lessons?
· How does your current practice compare to what you observed?
· Can you think of a recent misconception you didn’t anticipate? What would you do differently?
· What does ‘planning to anticipate misconceptions’ actually look like in the classroom?
· Talk through your lesson plan for next week’s ITAP focussed observation. What have you done differently or further refined?
Follow up tasks and reading
Beginning teachers should: 
Develop the ITAP content by team teaching one of your classes with your Mentor. Allow your Mentor to guide on moments where the lesson would benefit from adapting your approach slightly e.g. re-framing questions, providing more support for specific pupils. Discuss and deconstruct this afterwards as part of your teaching reflection for the week using the guidance below to help. 
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/feedback/Teaching-Learning-adaptive-teaching_practioner-tool_v.2.1.0.pdf
Read the guidance together and reflect on how adaptive teaching incorporates and builds on elements of previous ITAPs from assessment for learning. How does assessment for learning link to adaptive teaching? 
Beginning Teachers can reflect on the following questions about their lesson:
How was the lesson structured to support all pupils to achieve the same challenging objectives?
Which pupils struggled in the lesson? How did you know this?
How did you ascertain what pupils knew and understood in the lesson?
What did you do when you realised some pupils were struggling?
How did you adapt your explanation or instructions?
Did you change your questioning based on pupil responses?
Did you provide additional scaffolds or modelling?
A key idea is that you continue to build on ITAP over time, in particular the second page of the document has some helpful prompt questions which your Mentors could ask as part of a lesson de-brief or, even more helpfully, when co-planning a lesson together in future meetings.
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