
[bookmark: _Toc491240046][image: A group of people sitting on a bench outside

Description automatically generated with low confidence][image: Text

Description automatically generated]  	Professional Studies Booklet
2026-2027
PGCE (Secondary) Programme

Susan Fishlock (Professional Studies Coordinator) and Chris Andrews (ITAP)



2

1
Table of Contents

Introduction………………………………………………………………………………………………………………………………….2
What is the Professional Studies programme and how is it underpinned by research?.............................................. 2
How does Professional Studies fit into the PGCE curriculum as a whole? ………………………………………………………3
ITAP Schools…………………………………………………………………………………………………………………………………..4
Professional Studies Day 1: The Wider Role of the Teacher, Wednesday 9th September ……………………………...5
DAD Tasks, Thursday 10th September…………………………………………………………………………………………………..6
Professional Studies Day 2: Professional Behaviours, Wednesday 16th September …………………………………….7
DAD Tasks, Thursday 17th September…………………………………………………………………………………………………..8
DAD Tasks, Tuesday 22nd September…………………………………………………………………………………………………8-10
Professional Studies Days 3&4: St George Catholic College, Wednesday 23rd & Thursday 24th September……….11
ITAP: Promoting positive learning behaviours, Monday 28th September - Friday 3rd October……………………12-14
Health and Wellbeing Conference, Friday 13th November…………………………………………………..………………14-17
ITAP: Assessment for Learning, Wednesday 25th-Friday 27th November..………………………………………………18-19
DAD Tasks, Friday 19th December ………………………………………………………………………………………………………20
Focus Placement Suggested Tasks………………………………………………………………………………………………………21
Professional Studies, Enrichment: KS5, Friday 26th January………………………………………………….………………..22
ITAP: SEND, Friday 5th, Monday 9th- Tuesday 10th, Friday 12th February…………………………………………………..   24
Professional Studies, Enrichment: SEND, Friday 26th February…………………………………………………………..……26
Professional Studies, Enrichment: open choice, Friday 12th March………………………………………………….……….27
ITAP: Adaptive Teaching Monday 12th – Thursday 15th April………….……………………………………………………… 28
ITAP: High expectations in Year 7, Tuesday 8th -Friday 10th June…..………………………………………………………. 32
Professional Studies Days 5 & 6, Monday 30th June and Tuesday 1st July………………………………………………….33


	
Disclaimer
The information given has been made as accurate as possible at the time of publication, but the University reserves the right to modify or alter, without any prior notice, any of the contents advertised.

University of Southampton | PGCE (Secondary)		Professional Studies Booklet: 2026-27

University of Southampton | PGCE (Secondary)		Professional Studies Booklet: 2026-27

2
Introduction
[bookmark: _Toc461442291]What is the Professional Studies programme and how is it underpinned by research?


[bookmark: _Toc461442292]The Professional Studies programme is comprised, essentially, of any session(s) that are not subject based. These cover the components identified in the diagram above and equate to 33 days or roughly, 165 hours in total, throughout the year. A key feature of the programme is that it involves collaboration with expert colleagues from the University, our partnership schools and external agencies in order to expose our beginning teachers to a real breadth of expertise and experiences. Involving expert colleagues from a range of different contexts is also intended to help beginning teachers to be able to link theory and practice with greater clarity. These principles are underpinned by some of the research cited by the government to support the introduction of ITAP last academic year, namely the Carter Review (2015) which advocates a model of clinical practice as a basis for ITE programmes and emphasises the importance of beginning teachers being in a fully integrated ITE environment in order for them to be able to link different types of knowledge and skills; we are keen to avoid the notion that school based input and University based input are separate entities and by including different stakeholders in the programme delivery we hope to achieve a positive and collaborative approach which is vital in helping beginning teachers make links within the curriculum (Darling-Hammond, 2006). Exposure to a range of different presenters, contexts and settings within Professional Studies is also intended to help our beginning teachers to develop criticality and adaptability as we believe that an awareness and appreciation of how diverse schools can be is an important factor in helping them to refine their own beliefs about teaching (Pajares, 1992) and to encourage them to carefully consider their own priorities for their ECT years; if they are well-matched to the schools in which they secure employment, this is likely to reduce transition shock when adjusting to a different setting (Veenman, 1995) and thus contribute to them remaining in the profession.  







How does Professional Studies fit into the PGCE curriculum as a whole?
                    
The Professional Studies programme has been designed as part of the whole curriculum – all elements of this are outlined above and, as stated previously, it is important that each element is purposefully integrated in order for beginning teachers to be able to link theory and practice. Another important consideration for us has been the order in which topics are introduced and re-visited throughout the curriculum, using stage theory (Fuller & Bown, 1975) partly as a basis for this. When considering ways in which beginning teachers learn, much of the literature still refers to stage theory; Fuller and Bown (1975) talked of beginning teachers moving through three stages in the process of learning to teach. Other researchers have also described linear models of development in this process (Kagan, 1992; Maynard & Furlong, 1995) although there has been debate over the number of stages that beginning teachers go through and to what extent these can be re-visited. Despite this difference, there is a general consensus that in the early stages of teaching, beginning teachers tend to have a concern with self and their identity, as they focus on elements that are within their control; there tends to be focus on survival rather than considering planning and impact. This internal focus moves generally outwards throughout beginning teachers’ careers and they then start to consider pupil learning, assessment of pupils’ learning and then wider factors such as anticipating misconceptions, adaptive teaching or dealing with unexpected scenarios. This therefore explains why our topics begin very much with a focus on self through professionalism and on understanding what teaching involves; we consider behaviour in the first ITAP through routines, language and presence (again, areas very much within beginning teachers’ control) before then looking at elements of assessment and SEND, as topics become more nuanced and complex throughout the year, mirroring the stages of teacher development outlined on the whole PGCE curriculum map. Booster opportunities are built into the programme and, as the notion of high-quality teaching is returned to throughout the sessions there is the chance for beginning teachers to revisit certain areas throughout the programme.
The whole PGCE curriculum covers the ITTECF as our minimum starting point. The ITTECF is a document which outlines the minimum content that an ITE and ECT curriculum should provide (much like a school’s curriculum maps the National Curriculum); a link to this document can be found here: 
https://assets.publishing.service.gov.uk/media/661d24ac08c3be25cfbd3e61/Initial_Teacher_Training_and_Early_Career_Framework.pdf
In the same way that schools often go beyond the requirements of the National Curriculum, our non-subject content (much like our subject sessions too) also goes beyond the ITTECF; a key example of this is the way that we offer beginning teachers a bespoke programme in their school as part of their school-based training; the content of this is designed by ITECs and aims to complement the areas studied in university but in a practical way that is often specific to the placement school. We do not ask ITECs to deliver any ITTECF or other centralised content given that many of our placement schools work with multiple providers and so it would be unrealistic and indeed unfair, to ask this; instead, we offer suggested content that would complement areas that trainees have looked at and give schools the freedom to either use our recommendations or to produce their own resources which complement the Professional Studies curriculum designed to contextualise this for beginning teachers in their school’s setting. 
This booklet aims to give all stakeholders an insight into the content of the Professional Studies curriculum, along with an overview of how this will be followed up in weekly Mentor meetings and, as stated previously, whilst ITECs have no requirement to deliver any centralised content, this booklet does aim to give some practical ways that ITECs too, may wish to complement curriculum in a way that is specific to their school.
[bookmark: _Toc461442293]Intensive Training and Practice (ITAP)
This is a focused component of Initial Teacher Education (ITE) designed to deepen beginning teachers' understanding of evidence-based teaching principles and their application in professional practice. In doing so beginning teachers link theory to practice and begin to foster long-term improvements in teaching that they can adapt to various contexts, ensuring a sustained and transferable impact on their professional development.
It is therefore important that beginning teachers are observed with an ITAP focus following each block and that follow-up discussions take place with Mentors in order to reinforce links to practice.
Our ITAP School Partners
Each ITAP block has been designed in a very bespoke way according to the stage of the course and the content of the ITAP. However, across all ITAP blocks beginning teachers will work collaboratively with each other, which we believe is vital in challenging their thinking and helping them reflect more deeply about the critical learning they have encountered. The schools involved in hosting the behaviour management, assessment and transition ITAP placements are listed below:
[bookmark: _Toc461442328][bookmark: _Toc461442297]School details

	Christ the King College
Wellington Rd
Newport 
PO30 5QT
Tel: 01983 537070	
	Oasis Sholing
167 Middle Rd
Southampton 
SO19 8PH
Tel: 023 8044 8861
	Redbridge Community School
Cuckmere Lane
Southampton
SO16 9RJ
Tel: 023 8044 8861

	St Anne’s Catholic School and Sixth Form College
Carlton Road
Southampton
SO15 2WZ
Tel: 023 8044 8861
	St George Catholic College
Leaside Way
Southampton
SO16 3DQ
Tel: 023 8044 8861
	St Mark’s School
Stafford Road
Southampton
SO15 5TE
Tel: 023 8077 2968

	Testwood School
Testwood Lane
Hampshire
SO40 3ZW

Tel: 023 8077 2968
	The Hamble School
Satchell Lane
Southampton
SO31 5NE

Tel: 023 8077 2968
	The Mountbatten School

Whitenap Lane
Romsey
SO51 5SY

Tel: 01794 502502

	The Romsey School
Greatbridge Road
Romsey
SO51 8ZB

Tel: 01794 512334
	Upper Shirley High School
Bellemoor Road
Southampton
SO15 7QU

Tel: 023 8032 5333
	Wyvern St Edmund’s School
Church Road
Salisbury
SP1 1RD

Tel:  01722 328565
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Professional Studies Day 1: The Wider Role of the Teacher, Wednesday 9th September
Skills/Knowledge
Forming professional relationships, professional communication and behaviours, developing an understanding of safeguarding and of the roles and responsibilities of a teacher.
An Outline of the Day
[bookmark: _Hlk83212198]ITTECF Links: 1.2, 7.11 8.4 
[image: ]Keynote Lecture: Safeguarding the Law and You: Lucy Hoyes, University of Southampton
This session will be delivered to the whole cohort by Lucy Hoyes, Joint ITE Director at the University of Southampton. The session focusses on the teacher and the law and the key elements of safeguarding. It will signpost signs of possible safeguarding concerns; what to do in the event of a disclosure and these are underpinned by references to issues specific to our Partnership’s local context. Beginning teachers need to have read Part 1 and Annex B of the latest version of Keeping Children Safe in Education prior to the session.

Compulsory pre-reading: https://assets.publishing.service.gov.uk/media/68add931969253904d155860/Keeping_children_safe_in_education_from_1_September_2025.pdf

The following sessions will be delivered on a carousel by University tutors and staff from our partnership schools.
[image: Purbrook Park School | Waterlooville]Session 1: Fundamental British Values and the Equality Act 2010: Fiona Turner, Purbrook Park School.
This session explores the role of the tutor and discusses British values as part of the tutor time programme. It also introduces the Equality Act and signposts appropriate responses and resources to help support beginning teachers in challenging derogatory language and stereotypes.

[image: ]Session 2: Unpacking Professionalism: Rachele Newman, University of Southampton
This session is delivered by Rachele Newman, History Course Lead; it outlines professional expectations regarding behaviours in school and uses scenarios to explore these. The session also looks at exploring the difference between core behaviour and conduct and developing professional license and capacity (surface vs deep professionalism) and the start of professional judgement and identity.

[image: A person with blonde hair and blue sweater

AI-generated content may be incorrect.]Session 3: Managing your Workload and Developing Resilience: Susan Fishlock, University of Southampton
This session is delivered by Susan Fishlock, Art and Design and Technology Course Lead; it outlines how to recognise when your levels of stress management are becoming overloaded, in addition to giving beginning teachers some strategies for managing this.

[image: Logo]Session 4: Professionalism and Your Digital Footprint
This session is delivered by Chris Andrews, PGCE Science tutor and ITAP Lead; it builds on the earlier safeguarding session by exploring BT’s digital footprints and their professional reputation. 


Core reading/policy referred to
Coe, R., Aloisi, C., Higgins, S., & Major, L.E. (2014) What makes great teaching. Review of the underpinning research. Durham University: UK. Available at: https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf


DAD Tasks: Thursday 10th September.

ITTECF Links: 1.2, 7.11, 8.4

The DAD days are designed to provide beginning teachers with the time to process the content from the Professional Studies day and, crucially, to consider how they might apply this practically in a school setting. The tasks below are therefore designed to be completed independently so that individuals can plan their time according to their reflection needs. Evidence of training and reflection tasks must be uploaded to Onenote by the end of the day. The DAD tasks can be seen below for reference:
Complete the training listed below, as you do so, consider how it links to the sessions from yesterday – where can you hear ideas from the content of the sessions in the training here?
PREVENT Training: https://www.gov.uk/guidance/prevent-duty-training
FGM Training: https://www.virtual-college.co.uk/resources/free-courses/recognising-and-preventing-fgm
EMTAS Training: https://emtas.hias.hants.gov.uk/course/index.php?categoryid=5  

Read and sign the Professionalism Code of Conduct in your Onenote portfolio.

Complete the following tasks and upload to Onenote:
· You have considered several scenarios from the perspective of a tutor – now consider where you may encounter issues from the training that you have received in your subject teaching. Try to think of things you may encounter more frequently (as opposed to a high- level disclosure which would have clear processes to follow). In English, for example, creative writing may be an area where you encounter potential PREVENT content in a pupil’s work. Write out three examples of topics/situations from your subject in which less ‘clear cut’ and more subtle areas of safeguarding may arise – if you don’t know what you would do in these situations, Friday’s subject session is the perfect time to raise this in follow-up discussion.

· You have looked in detail about how to report a safeguarding concern for a pupil. As a beginning teacher, what should you do if you have concerns about your Mentor (or another adult’s) conduct in school?

· As above, but for your university subject tutor? Again, if you are not sure, Friday’s subject session is the time to ask this.

Looking ahead to next week
Next week’s Professional Studies sessions will continue to raise awareness of what prevalent issues in schools today. The sessions will explore sustainability, SEND and working with neurodivergent colleagues. Professionalism will continue to underpin the days with sessions on how to observe a lesson and what is expected of a tutor. Please remember that these sessions are just designed to raise awareness as an introduction to key ideas; beginning teachers are not expected to ‘know’ everything about SEND, for example, after just one session. The whole idea of the curriculum is that it builds and develops over time; you will continue to explore and apply the content both in subject sessions and in your schools over time. 


Professional Studies Day 2: Professional Behaviours, Wednesday 16th September
Skills/knowledge
Forming relationships, professional communication and behaviours, developing an understanding of issues prevalent in schools today. Forming an awareness of the key elements of personal development in schools. 
An Outline of the Day
ITTECF Links: 1.1-2, 1.5, 1.8, 5.7, 7.11, 8.4 
Keynote Lecture: Working with Neurodivergent Pupils and Colleagues: Thyme Chapman, Barton Peveril Sixth Form College
This session will be led by Thyme Chapman, an ex-PGCE student from the University of Southampton. Thyme currently teaches at Barton Peveril Sixth Form College; they will discuss how to establish positive working relationships with neurodivergent pupils and colleagues. Thyme will also draw on experiences from the PGCE course when talking about how to form professional relationships during the training year.

The following sessions will be delivered on a carousel by University tutors and other expert colleagues.
[image: Upper Shirley High School]Session 1: How to Observe a Lesson: Stacey Sellick, Upper Shirley High School.
Sian is Deputy Head of Upper Shirley High School; she has a wealth of experience in working with beginning teachers and utilises this in this session where she gives practical advice on how to observe a lesson during the early stages of training; the emphasis is on highlighting the ways that beginning teachers can learn from watching others.

[image:  headshot]Session 2: An Introduction to the Personal Development Curriculum: Bryden Joy, Ormiston Academies Trust
Bryden is the PSHE Lead for Ormiston Academies Trust; this session aims to build on the previous week’s introduction to the Equality Act 2010 and some of the DAD tasks by outlining the elements of a school’s personal development curriculum and giving time for beginning teachers to consider the importance of these and how they link not just to their own subject, but to their role as tutors.

[image: SOS EDUATION ORGANISATION TAR REPORT 2022/2023]Session 3: Sustainability in Schools, SOS in Schools
This session is delivered by an external company SOS; it outlines what sustainability involves and what a school’s sustainability charter might look like in reality around the school. This is of particular relevance given that many schools will be attempting to achieve net- zero by 2030.

[image: Bohunt School - Liphook (@bohuntschool) • Facebook]Session 4: The role of the Tutor: Bohunt School
This session aims to consolidate some of the previous week’s content on safeguarding, PREVENT, SEND and today’s sessions on personal development by introducing beginning teachers to a simulated scenario involving planning for a virtual tutor group. They will consolidate this during the DAD tasks on the following day.


Key Documents: https://www.gov.uk/government/publications/sustainability-and-climate-change-strategy/sustainability-and-climate-change-a-strategy-for-the-education-and-childrens-services-systems
https://www.gov.uk/government/publications/personal-social-health-and-economic-education-pshe/personal-social-health-and-economic-pshe-education



DAD Tasks: Thursday 17th September.

ITTECF Links: 1.1-2, 1.5, 1.8, 5.7, 7.11, 8.4 

The DAD days are designed to provide beginning teachers with the time to process the content from the Professional Studies day and, crucially, to consider how they might apply this practically in a school setting. The tasks below are therefore designed to be completed independently so that individuals can plan their time according to their reflection needs. The DAD tasks can be seen below for reference:
Complete the training listed below; as you do so, consider how it links to the sessions from yesterday and last week – where can you see ideas from the content of the sessions in the training so far?
Complete the following literacy and numeracy audits. Upload your certificates to Onenote – if you found these tasks challenging, your tutors can signpost you to further support as these can form part of your subject knowledge enhancement tasks.
https://www.nationalnumeracy.org.uk/challenge/maths_practice
https://www.cgpbooks.co.uk/resources/cgp-s-free-online-10-minute-tests/free-gcse-spag-online-10-minute-tests
Complete the lesson planning task set by your tutors – this can be found on Blackboard
This activity is designed to consolidate beginning teachers’ understanding of effective lesson planning and requires them to look at existing lesson plans and identify areas of good practice and areas for improvement.
Consider how you may respond to the following scenarios and upload to Onenote
· Your Mentor has emailed you this morning expressing concerns about your time management; you are meant to hand in lesson plans in 24 hours in advance, but you sent today’s lessons at 10pm last night because they are taking you a long time to plan. Some other beginning teachers in your subject group (in a different school) say that they don’t have to show lesson plans at all.

· The ITEC spoke to you yesterday about dress code – they feel that your dress is not professional. In your opinion, some other members of staff wear similar clothing and have not been approached about this.

· You have noticed a couple of people in your subject sessions who appear to be making fun of one of the other beginning teachers in the group. This is not overtly obvious (some eye-rolling and sideways glances when they speak etc.) but as you sit at the same table you have picked up on it. The person concerned seems not to have noticed this and neither does your tutor. However, it is starting to make you feel uncomfortable and is distracting you during sessions.

Complete the activity based around the virtual tutor group – this can be found on Blackboard
This activity requires beginning teachers to look in more detail at fictional data and information about their virtual tutor group. They need to complete a task which requires them to read in more detail about a small number of pupils and note down how a teacher should respond to certain scenarios that could unfold during a tutor session.
Looking ahead to next week
Next week’s Professional Studies sessions will be based at St George Catholic College, led by the Assistant Head Euan Douglas. The days are designed to tie together your learning from induction, to enable you to see some of the themes explored in action

DAD Tasks: 22nd September
These tasks are designed to build on the introduction to professionalism, the SEND Code of Practice and EAL by getting looking in more detail at the documentation and considering your responses to some scenarios. A summary of the tasks can be found below.
TASK ONE: KEY TERMINOLOGY & LEGAL FOUNDATIONS (1 Hour)
1. Terminology Matching Exercise
Match the correct SEND / Inclusion term on the left with its definition on the right:
	Term / Acronym
	Definition / Meaning

	1. SENCO
	A. A statutory legal document outlining a child's specific educational, health, and social needs and the mandated provision required.

	2. EHCP
	B. The baseline provision that every class teacher must provide through high-quality, differentiated instruction for all pupils.

	3. High Quality Teaching (HQT)
	C. A qualified teacher designated in a school to coordinate special educational needs provision.

	4. Reasonable Adjustment
	D. A cyclical model of 'Assess, Plan, Do, Review' used to support pupils with special needs.

	5. Graduated Approach
	E. A legal duty under the Equality Act (2010) requiring schools to take positive steps to ensure disabled pupils are not disadvantaged.



Activity 1
· Having read Section 6 of the SEND Code of Practice, write a 100-word summary explaining why High Quality Teaching is considered the 'first step' in SEND provision.
TASK TWO: IDENTIFYING THE FOUR AREAS OF NEED (1 Hour 15 Mins)
                           [image: ]
The SEND Code of Practice (2015) categorises needs into four broad areas. Read the pupil descriptions below and identify which category of need (s) each pupil may have:
Pupil A: (Yr 7) frequently misinterprets sarcastic comments from peers, struggles to understand facial expressions, and becomes overwhelmed during un-structured group work.
Pupil B: (Yr 9) reads significantly below her chronological age, reverses letters when writing, and finds it difficult to process multi-step visual sequences.
Pupil C: (Yr 8) exhibits high levels of anxiety, frequently withdraws during class discussions, and can become verbally defensive when feeling under pressure.
Pupil D: (Yr 10) has a moderate visual impairment requiring larger print text (18pt font) and direct front-of-class seating.
TASK THREE: PROFESSIONALISM (1 Hour 45 Mins)
Read the following scenario involving a parental complaint received by the SENCO from a parent of a child in your Year 8 class:
From: s.hartley@gmail.com (Parent of Leo Hartley, Yr 8)
To: SENCO (s.jenkins@oakridge-academy.org) 
Subject: COMPLAINT: Lack of support for Leo in lessons
———————————————————————————————————————————————————————
Dear Mr. Jenkins,
I am writing to express my extreme frustration regarding Leo's experience in one particular class over the past two weeks. I would appreciate you passing on my concerns to the teacher involved as I do not have their contact details.
Leo came home yesterday in tears because he was given a detention for not completing a 1-page writing task in the lesson. As you know, he has a diagnosed working memory issue and low processing speed. He told me that the new teacher just wrote the task on the board, spoke very fast, and didn't give him any support or extra time.
It feels like his needs are being completely ignored. He is now refusing to go to the lesson. I expect this detention to be cancelled immediately and an apology.
I look forward to hearing from you promptly.
Yours sincerely,
Mrs. S. Hartley

The SENCO (not your ITEC or Mentor) forwards this email to you with the following note:
From: s.jenkins@oakridge-academy.org
To: Beginning Teacher (You)
Subject: FW: COMPLAINT: Lack of support for Leo – Action Needed
Hi,
Please see the email above from Mrs. Hartley regarding Leo in Year 8. Don't worry too much, parental complaints happen, and I'd encourage you to see this as a valuable opportunity to develop your professional communication.
Before we meet tomorrow morning to discuss how we respond to Mrs. Hartley, please prepare:
1. A reflection on what happened in the lesson: Did Leo receive key visual instructions, chunked tasks, or wait time?
2. A draft professional email response to Mrs. Hartley that acknowledges her concerns and explains our commitment to supporting Leo.
Cheers,
Simon
Professional Response 
· How might you respond to the above request from the SENCo?
· Would you email them to reply and if so, what might you put?

EAL Introduction (1 hour)
Read the introduction to EAL from the following website: https://www.cambridge.org/elt/blog/2023/01/12/english-as-an-additional-language-explained/
 
· The SEND Code of Practice states, “Difficulties related solely to learning English as an additional language are not SEN." Write down a 1 paragraph summary of why this is the case.

Professional Studies: St George Catholic College: Wednesday 23rd-Thursday 24th September.

Skills/knowledge
Forming relationships, professional communication and behaviours, consolidating an understanding of issues prevalent in schools today, observing how theory about planning introduced at the University during subject sessions is seen practically in lessons.
An Outline of the Day
ITTECF Links: 1.1-2, 2.1-5, 2.7-9, 4.2, 4.9, 8.2, 8.3, 8.6, 8.8
[image: Saint George Catholic College]

These two days are designed to give beginning teachers the chance to work together professionally in cross curricular groups as this will be a vital part of ITAP. The days are also designed to give beginning teachers the opportunity to observe in schools some of the theory from induction – namely ideas around planning and how pupils learn, along with the personal development and professionalism focus of the Professional Studies curriculum.
[image: ]
The schedule can be found on Blackboard but will include the following activities:  
· Discussion tasks and opportunities to develop your professional network with other PGCE colleagues

· Observations of lessons with a focus on their structure, particularly on exploring how lessons are broken down into smaller steps to support pupils’ learning.

· [image: ]Discussions with expert colleagues in school to further understand their roles and responsibilities.

· Opportunities to embed understanding and significance of key documentation and policy introduced in the first two weeks, including the SEND Code of Practice, Equality Act 2010 and KCSiE


        [image: A group of people sitting at a table

AI-generated content may be incorrect.]
*Images taken from previous cohort training at St George.

	ITAP WEEK: Monday 28th September -Friday 3rd October
Block 1: Behaviour Management: see Partnership website for further details of sessions.
Skills/knowledge
Throughout the week the focus will be on connecting the theory and practice around establishing effective routines, language and presence. 
Intensive Training and Practice (ITAP)
This is a focused component of Initial Teacher Education (ITE) designed to deepen beginning teachers' understanding of evidence-based teaching principles and their application in professional practice. In doing so beginning teachers link theory to practice and begin to foster long-term improvements in teaching that they can adapt to various contexts, ensuring a sustained and transferable impact on their professional development.
It is therefore important that beginning teachers are observed with an ITAP focus following these blocks and that follow-up discussions take place with Mentors in order to reinforce links to practice.
Day 1: An introduction to theory underpinning routines language and presence.
ITTECF Links: 7.1-2, 7.5, 7.6, 7.9, 7.10, 8.9 
University based sessions
Monday 29th and Tuesday 30th September. 
Beginning teachers are in university on these days exploring some key theory underpinning behaviour. On Monday they explore rule-led and restorative behaviour models and consider constructivist and behaviourist perspectives which may underpin these. They also consider the influence and impact of their own beliefs about behaviour management on their teaching. The sessions are led by both university tutors and expert colleagues from schools hosting the ITAP and sessions are conducted in mixed subject ITAP groups. On Tuesday they are in university again to follow this up from a subject perspective and to consider how some of the previous day’s content can be applied in their classrooms. As always, both Monday and Tuesday’s content is underpinned by a series of practical tasks such as micro-teaching and group discussion to give beginning teachers a solid understanding of theory before observing, deconstructing and applying this practically in schools over the following days. 

School based sessions and activities
Wednesday 1st and Thursday 2nd October
Beginning teachers are in cross curricular groups of around 10 in different schools across our partnership. Content can be seen on Blackboard but briefly, include a focus on how teachers establish routines: particularly at the start and end of lessons and on the language used when enacting routines. Beginning teachers also watch a range of different teachers with very different ways of establishing presence. All observations are underpinned by periods of reflection and discussion which is facilitated by expert colleagues in each school. At the end of day 1 beginning teachers prepare for a brief teaching episode in which they enact their learning in a low-stakes environment, usually by delivering a tutor session. The aim by the end of Thursday is to have boosted their confidence trainees in developing their presence and enabling them to feel more secure about how to establish routines in their classrooms ahead of their first week in schools.

[image: A blue and white logo
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Friday 3rd October: Drawing it together
Beginning teachers return to campus on Friday to reflect on their experiences during the week in their subject groups and to consider what aspects of ITAP they might take forwards into their own teaching. Another important part of the reflection is in beginning teachers considering different approaches to behaviour management and exploring why they are effective in their context; hearing about and discussing others’ experiences is a crucial part of this and this is consolidated by a virtual tutor group activity whereby beginning teachers discuss how they might approach specific scenarios with pupils if they were teaching in their ITAP schools. During the afternoon tutors launch the first assignment: a narrated presentation exploring the theory and practical application of different aspects of routines language or presence.  
Core reading/policy referred to
Ellis, S. & Tod, J. (2018) Behaviour for Learning: Promoting Positive Relationships in the Classroom (2nd ed.).  London: Routledge (Ch 3)
Grossman P, Hammerness K and McDonald M (2009) Redefining teaching, re-imagining teacher education. Teachers and Teaching: Theory and Practice 15(2): 273–289.
Lemov, D. (2021). Teach Like a Champion. San Francisco, CA: Jossey Bass  (Ch5 & 6.)

Sherrignton, T. & Caviglioni, O. (2020) Teaching WalkThrus: Five-step guides to instructional coaching Woodbridge: John Catt (Signal, Pause, Insist)

How will Mentors follow-up ITAP and induction during the first week?
Beginning teachers will be given a booklet of tasks to support them in their transition to their main placement schools. Some of these will develop the work from ITAP and others will focus on areas such as planning in order to re-visit ideas from the induction weeks. After each ITAP block the next formal observation in placement schools should have an ITAP focus; whilst it is unlikely that in the week after this first ITAP beginning teachers will be teaching full lessons, they should nonetheless, have the opportunity to build on ITAP by, for example, letting in a class or leading a short activity in order to develop their understanding of routines, language and presence in a different context. This does not have to be formally written up but beginning teachers should refer to this experience and any informal feedback as the basis for their reflection on their teaching moment for the fortnight during the week commencing 12th October. The formal observation of a full lesson with a behaviour management focus will be in the week commencing 2rd November (the first week back after half-term.)
How can ITECs follow-up ITAP and induction between week 1* and the next Professional Studies session on Friday 13th November?
Please note that some schools will set their own tasks which are different to those below – the purpose of these suggestions is to give schools a range of possible activities to pick from in order to contextualise the Professional Studies curriculum in their setting.
Beginning teachers need to find out who to contact with any safeguarding concerns and have a clear understanding of what sorts of behaviour, disclosures and incidents to report. *NB: safeguarding training is compulsory for schools to conduct in the first week.
W/C 12th October
Beginning teachers could be directed to discussions with the following colleagues who hold positions in school which were referred to in induction and ITAP:

· The Sustainability Lead
· The SENCo 
· The Wellbeing Lead

These don’t need to cover everything in the early weeks – just an overview of the role and what it involves; beginning teachers are likely to meet with these colleagues again during the year and can build on initial discussions as opportunities emerge.
W/C 19th October
Discuss the pastoral system in your school and the key staff involved in this. Find out the expectations of each role e.g. Head of Year/ Tutors/School Chaplain/Inclusion Manager etc. 
Discuss outside agencies too - if there is a school counsellor who visits the school, how often do they come in and how many pupils do they see? How does the CAHMS process work?
W/C 2rd November
Meet with/observe ECTs to discuss how they establish routines with classes they have never met.

W/C 9th November 
Read the school’s behaviour policy – it is useful for beginning teachers to print a copy of any rewards/sanctions procedures to have on desks/nearby as a reminder when beginning teachers first start teaching. 
Beginning teachers could consider their expectations by completing the chart below for common examples of low-level disruption e.g. talking after they have asked the class to be silent. They could do this hypothetically or they could be directed to complete the table during observations in the week and then discuss their findings.

	Behaviour Type
	Consequence/Action

	
	



· Observe different Key Stages in tutor time during the week – note the procedures for entering and leaving the room, along with timings. Discuss with an expert colleague how routines can be linked to high expectations and the differences between KS3/4 tutor time. Are Fundamental British Values part of tutor time?
· Beginning teachers could discuss/act out these scenarios in pairs/groups and consider how they could respond:
You arrive slightly late to your lesson; your class have been let in by another member of staff. Some pupils are out of their seats and the class collectively is very loud.
You check your pupils’ uniform as they are lining up. One pupil, who can exhibit very challenging behaviour, still has their coat on; you ask them to remove it, but they say they will do it once they get to their desk as it is cold on the corridor.
A pupil refuses to sit in the seat that you have allocated to them; they claim that it is unfair and you are picking on them. They ask to leave, to speak to their Head of Year about it.
During tutor time a pupil’s phone starts to ring. The pupil is conscientious and apologises profusely for it. However, the school’s policy is to confiscate any mobile phone immediately until a parent comes to collect it. Several other pupils have overheard this and say that it would be unfair if you didn’t take it. The pupil becomes increasingly distressed and pleads with you not to take it as their parent works long shifts and can’t come in to collect it.
When is the next Professional Studies session?
The Health and Wellbeing Conference for all Primary and Secondary trainees is on Friday 13th November. This will focus on PSHE and RSE teaching in schools, along with optional workshops that focus on areas of health and wellbeing for both pupils and teachers. Any colleagues with responsibility for or interest in, these areas are welcome to come to the lunchtime exhibition in the Hartley Suite on Highfield Campus between 1-2pm for networking and resources. 






Professional Studies: Health and Wellbeing Conference, Friday 13th November.
 Skills/knowledge
Developing an awareness of PSHE and RSE requirements in schools and how to approach challenging discussions with classes; strategies to support pupil and staff health and wellbeing; opportunities to focus on physical wellbeing through yoga and other practical sessions if desired.
An Outline of the Day
[bookmark: _Hlk83258625]ITTECF Links: 1.1, 2, 5, 6, 7, 5.3; 7; 7.3, 5, 6, 8 ; 8.1, 8.3, 8.4, 8.6 	
Core Workshops

Relationships and Sex Education, Enrich.
[image: A logo with blue and purple flowers

AI-generated content may be incorrect.]                                                
This session is delivered to the whole Secondary cohort on a carousel basis by staff from Enrich; a company Co-Directed by Shannon Reddin who leads one of the workshops. The session explores how to teach relationship and sexual health and covered the recent updates to RSE teaching in schools. The session is practical and offers lots of opportunity for open discussion and questions.



[image: Ormiston Academies Trust]PSHE Teaching, Bryden Joy, Ormiston Academies Trust.


This session is again delivered to all Secondary trainees on a carousel basis. Bryden Joy is PSHE Lead for Ormiston Academies; his session was interactive and looked at ways to approach PSHE 
teaching – there is focus on how to structure whole class discussion and about how to handle difficult topics or challenging questions.



Optional Workshops
Either side of the two core workshops, beginning teachers can choose to attend sessions from the list below:
· The dangers of vaping: LifeLab
· First Aid: St John’s Ambulance 
· Reflecting on the needs of Young Carers in your School
· Substance Abuse: TalkAboutTrust
· Art therapy
· Relax and Restore yoga
· Peace Education – Campaign for Nuclear Disarmament
· Animal therapy in schools
· Sport and wellbeing: Andy Haigh, Strength and Conditioning Coach, University of Southampton
· Developing resilience; Beth Bray, Southampton City Council
· Healthy Five Award: Southampton City Council
Over lunch many other local and national companies set up stands in the Hartley Suite, offering trainees access to resources from many other organisations.
Core reading/policy referred to
https://www.gov.uk/government/publications/personal-social-health-and-economic-education-pshe/personal-social-health-and-economic-pshe-education

How will Mentors follow-up the Health and Wellbeing Conference during the next week?
Beginning teachers should:
Discuss with designated Wellbeing Lead if applicable, what support there is for staff in schools regarding workload and wellbeing. If they met with the Wellbeing Lead previously, this conversation should build on the introduction by exploring specific strategies to manage workload now that beginning teachers have started teaching.
Discuss with Mentors how PSHE is taught in school and observe the delivery of a lesson if possible – deconstruct how colleagues help pupils to contribute in a safe and supportive atmosphere and how they tackle challenging content.  
Mentors should also assist with selecting a lesson for trainees to teach their assessment focus observation with on their return from ITAP on w/c Monday 1st December.
How can ITECs contextualise the Health and Wellbeing Conference before the next ITAP block on 25th-27th November?
Please note that some schools will set their own tasks which are different to those below – the purpose of these suggestions is to give schools a range of possible activities to pick from in order to contextualise the Professional Studies curriculum in their setting.
W/C 16th November
Beginning teachers could observe a PSHE lesson/RSE lesson. Reflect on the following points:  
· What were the learning outcomes for the lesson/ session?  
· Were the outcomes knowledge, skill or attitude based?  
· Did the lesson differ from other curriculum lessons? If so how?  
· What opportunities were there for teacher- pupil and pupil- pupil discussion in the lesson?  
· What opportunities were there for pupil skill development e.g. negotiating skills, assertiveness, decision making? If so, how were these managed? How did the pupils respond?  


W/C 23rd November
Beginning teachers could speak with a range of staff about well- being. The training year will be one of the most intense periods of their career, but staff have a wealth of experience which they could draw on. Include a full range of people, from ECTs through to experienced senior teachers. Some ideas for possible questions that beginning teachers could ask are below: 
  
· What strategies do they use to alleviate marking pressure? 
· How do they manage moving between different classrooms? 
· How do they use free periods for best effect? 
· How do they prioritise tasks?
· What have been some of their most challenging issues with behaviour management and how have they overcome these? 
· How do they avoid taking on too much?  
· How do they balance work and home life? 
· What time do they start and leave school? 
· At what point do they stop checking emails? 

Task 3
Discuss with expert colleagues, any measures the school has in place to support pupil mental health and emotional wellbeing. Explore: 

· Any specific teaching that takes place to inform/support pupils with their mental and emotional health 
· Any support is given via the pastoral system in your school 
· Any year group/whole school activities that are in place to support pupils with their mental health and wellbeing. 
· Any training that staff have received to support pupils with their mental health and wellbeing. 

When is the next Professional Studies session?
The next ITAP is on Wednesday 25th -Friday 27th November. It focusses on developing beginning teachers’ understanding of where and how pupils are being assessed during lessons by getting them to focus on the language and purpose of assessment tasks. This ITAP will be held at the Romsey School.
Beginning teachers should have selected a lesson to plan for during the ITAP block and then be observed teaching that lesson back in placement schools, following ITAP.



ITAP: Wednesday 25th-Friday 27th November
Block 2: Assessment for Learning: See Partnership website for the slides and further details.
 Skills/knowledge
Being clear and explicit about where and why pupils are being assessed in a lesson. Thinking carefully about language in order to construct specific and meaningful assessment tasks e.g. in MCQs.  
Intensive Training and Practice (ITAP)
This is a focused component of Initial Teacher Education (ITE) designed to deepen beginning teachers' understanding of evidence-based teaching principles and their application in professional practice. In doing so beginning teachers link theory to practice and begin to foster long-term improvements in teaching that they can adapt to various contexts, ensuring a sustained and transferable impact on their professional development.
It is therefore important that beginning teachers are observed with an ITAP focus following these blocks and that follow-up discussions take place with Mentors in order to reinforce links to practice.
Day One
ITTECF Links: 4.6, 6.1-4, 8.1, 8.2
The Romsey School
[image: The Romsey School - Home] Wednesday 25th and Thursday 26th November. 
Wednesday and Thursday will be spent at the Romsey School in a conference style environment with a blend of theory and practical workshops focussing firstly on key theory underpinning how and why we use formative assessment, followed by a carousel of observations, including small group observation of a lesson that is deconstructed ‘live’ by an expert colleague. Beginning teachers then have the chance to focus on planning with the help of expert colleagues who aim to challenge their thinking by asking questions which prompt justification for their choice of assessment method and the timing for this in a lesson. The focus was on moving away from being able to cite a range of assessment methods to being able to consciously justify why they are using particular methods and how they are doing this for best effect through the language they use in assessment tasks.

[image: University of Southampton] Friday 27th November. 
Beginning teachers return to campus on Friday to apply the content from Romsey in a subject-specific way. Beginning teachers will look at how and where they might construct MCQs within English specifically, as an example. They will also teach their lesson plans developed at the Romsey School in small groups and revise these further in light of feedback before they deliver this during their return to placement the following week.

Core reading/policy referred to.
Black, P., Harrison, C., Lee, C., Marshall, B., & Wiliam, D. (2004). Working inside the Black Box: Assessment for Learning in the Classroom. Phi Delta Kappan, 86(1), 8–21. Accessible from: https://eric.ed.gov/?id=EJ705962 
https://static1.squarespace.com/static/5c47c0b3e17ba324ad0c9d7f/t/68059f2ff006790ff263d0f5/1745198899260/Poor+Proxies+for+Learning.pdf
Fletcher-Wood, H. (2018) Responsive Teaching and Formative Assessment in Practice. Abingdon:Routledge
Wiliam, D. (2011) Embedded formative assessment. Bloomington: Solution Tree Press. Available at: https://cloudfront-s3.solutiontree.com/pdfs/Reproducibles_EFA/The-Main-Idea-Embedded-Formative-Assessment-March-2013.pdf.
How will Mentors follow-up ITAP during the next week?
Beginning teachers should:
Be observed teaching a lesson with the ITAP focus: for this ITAP this will be on assessment and the focus should be on the appropriateness of the methods of assessment – for example, were whiteboards the best way to assess whole class understanding in the middle of the lesson or need to be used could targeted questioning have been more appropriate and saved pace? Did the whole class need to write answers at this point?
Practise providing meaningful feedback to pupils in both verbal and written form over the remainder of the term.
Discuss what beginning teachers know and understand about Coe’s poor proxies for learning listed below and ask beginning teachers to consider how learning can be assessed during a lesson.
1. Students are busy: lots of work is done (especially lots of written work). 
2. Students are engaged, interested in learning and motivated. 
3. Students are getting attention from the teacher through feedback and explanations. 
4. Classroom is ordered, calm, under control and students are well behaved. 
5. (At least some) students have supplied correct answers. 
A summary of these can be found here: https://static1.squarespace.com/static/5c47c0b3e17ba324ad0c9d7f/t/68059f2ff006790ff263d0f5/1745198899260/Poor+Proxies+for+Learning.pdf
How can ITECs contextualise the ITAP before the DAD task on Friday 19th December?
Please note that some schools will set their own tasks which are different to those below – the purpose of these suggestions is to give schools a range of possible activities to pick from in order to contextualise the Professional Studies curriculum in their setting.
W/C 1st December
Beginning teachers could:

Discuss with an expert colleague, what data systems are used in school and how national data systems are used to track school performance – an outline of how pupils’ targets are set for KS3 and GCSE would be helpful in contextualising assessment from a school’s perspective. 

W/C 8th December
Discuss with an expert colleague what internal assessment systems are used in school – read the marking policy and assessment policy and discuss why these have been designed in this way. 

How are key assessment points decided and why?
How do staff ensure consistency when reporting assessment data? 
W/C 14th December
As the DAD tasks on Friday 19th December will focus on supporting pupils with weaker literacy and numeracy in subjects, ITECs or an appropriate expert colleague could discuss the data received by schools about Year 7 pupils. What information is received and what does this tell schools? Are there any particular features of this year’s Year 7 cohort for your school? What are standardised scores and what support is in place for pupils with weaker literacy or numeracy? 
When is the next Professional Studies session?
The next Professional Studies day is a DAD on Friday 18th December. It focusses on developing beginning teachers’ understanding of how literacy and numeracy can be supported in lessons. The focus placement will encourage beginning teachers to focus on SEND in more depth in preparation for the ITAP at the end of the placement.
DAD Tasks: Friday 18th December
ITTECF Links: 3.2, 9, 10, 11, 12

The DAD days are designed to provide beginning teachers with the time to process the content from the Professional Studies day and, crucially, to consider how they might apply this practically in a school setting. The tasks below are therefore designed to be completed independently so that individuals can plan their time according to their reflection needs. Evidence of training and reflection tasks should be added to your SKAs at the next submission point. The DAD tasks can be seen below for reference:
The reading and links for the following tasks can be found on Blackboard:
1. The government has recently released training for secondary school teachers on the importance of reading and the teaching of reading in secondary schools. You do not have to make notes in the booklet but should work through the activities and watch the video in the document ‘Government Training on Reading in Schools’. The guidance is that this should take 1hr of your time.
1. Watch the recording introducing numeracy. 
1. Consider a lesson or sequence of lessons in a unit of work that you are teaching and produce a lesson plan on the form that you would usually use for your weekly formal observation and resource (not the lesson powerpoint, but a worksheet/activity/scaffold) which supports an area of pupils’ literacy or their numeracy in your lesson. 
To help you with this there are resources specific to your subject in folders called ‘Literacy’ or ‘Numeracy.’ The files for literacy are quite large and cover reading, writing and speaking and listening. You do not need to read every section – take the one that focuses on the area most applicable to the lessons or classes you have been teaching this term.
1. Complete any further subject knowledge tasks as directed by Tutors.

Looking ahead to Focus Placement
The Focus Placement will have an ITAP on SEND in the final week. To maximise the impact of this, the deconstruction and application to practice will take place in beginning teachers’ focus placement schools. Beginning teachers will still be in mixed groups for part of the week.











Focus Placement Professional Studies Suggested Tasks
Week 1: Safeguarding and an introduction to safeguarding in your school’s context.
Week 2: Establishing Routines and Presence
1) Remind BTs of their first ITAP which focussed on these areas. They may be prompted as to why routines can be important for students (their first assignment was on this and they received grades for this before the Christmas holidays so it should be in their minds fairly recently) 

· Reduces cognitive load for pupils
· Predictability supports emotional regulation
· Routines protect learning time
· Consistent routines benefit all pupils, especially those with ACEs or trauma
 
2) Discussion of school routines and behaviour systems – BTs often find it interesting to hear a school’s ‘journey’ in terms of behaviour. Have these systems always been in place? What theory or principles underpin them? How were they embedded? How are systems reviewed in school? What is your school’s behaviour curriculum?

3) How are routines and sanctions in their Focus Placement different/similar to their main placement?


4) Ask BTs to consider to what extent they agree with the following statements and discuss the results.

I find it hard to be natural when enforcing routines.
I feel more nervous teaching some classes than others.
My routines work with some classes but not others.
I use the same routines as my Mentor
I feel confident using routines in my Focus Placement.

5) Ask BTs to choose one routine they use (e.g. for entry, silence, transitions).

Provide prompts:

· How was the routine originally introduced?
· What does it look like on a good day?
· What does it look like on a bad day?
· Why can/does it break down?
· What are they or their pupils doing differently in those moments?


6) Consider the following disruptions to routines which may happen while establishing themselves in a new placement:

· Talking during entry
· Slow transitions
· Ignoring instructions
· Challenging correction/directions e.g. change of seating plan

What do BTs currently do in this scenario?
How could this be strengthened with stronger presence/clearer language?
What routines can support in these moments?

BTs could then rehearse these by scripting and then micro teaching a routine (this happened during ITAP so would be good to reinforce).


Week 3: Trauma Informed Approaches to Behaviour*
*It would be useful here to discuss which focus pupils your BTs are considering following for ITAP – there is no rule to say they can’t focus on the same pupil but you will be best placed to judge impact on classes if a pupil potentially has 2 BTs in the room for a pupil trail or the TA activity.
To develop their behaviour management further and prepare BTs for some of the ITAP content, BTs to meet with an appropriate expert colleague to discuss ACEs.
1. Abuse: Physical, emotional, or sexual abuse
2. Neglect: Physical or emotional neglect, domestic violence
3. Substance misuse, mental ill-health, parental separation, incarceration
4. Loss and Instability: Bereavement, care experience, homelessness, frequent moves
      Emphasise that ACEs often overlap and cumulative impact matters.
In pairs or as a group, discuss the following scenarios:
Pupil A : Year 8
Observable Behaviours
· Frequently withdrawn during lessons
· Avoids eye contact with adults
· Rarely contributes to class discussion
· Becomes distressed if routines change unexpectedly
Context
· Attendance is irregular (they are also often late – arriving during period 1)
· Homework is inconsistent or missing
· Appears tired and hungry on some mornings
· Reacts strongly to raised voices or conflict between peers; frequently walks out of lessons where students are loud.
Discussion Focus
· Which ACE categories might be relevant?
· How might unpredictability affect this pupil?
· What classroom routines could increase their sense of safety?
· How can school try to support with their attendance?


Pupil B: Year 10

Observable Behaviours
· Displays angry outbursts when corrected
· Walks out of lessons without permission, particularly when sanctioned
· Frequently argues with peers and staff – lacks stable friendship group
· Appears highly alert and defensive
Contextual Clues
· Recently transferred schools mid-year
· Attendance has declined over the last term
· Known involvement with pastoral support for SEMH
· Has been identified as needing literacy support
· Becomes particularly reactive when feeling singled out or challenged publicly
Discussion Focus
· How might trauma present as “challenging behaviour”?
· What might be triggering these responses?
· What support could be put in place for when this pupil walks out of lessons?
· How can staff maintain boundaries while responding with empathy?


Pupil C: Year 13
Observable Behaviours
· Poor concentration (frequently distant, doesn’t make notes) and low motivation
· Frequently late to lessons
· Appears disengaged and avoids group work
· Shrugs off concerns with “I don’t care” and does not know what they want to do in future
· Has been offered counselling through school but has chosen not to access this
Contextual Clues
· Recently bereaved – grandparent died
· Lives with different family members during the week
· Previously strong academic performance has declined
· Shows emotional numbness rather than distress
Discussion Focus
· How can trauma show up as disengagement rather than disruption?
· What protective factors could school provide at this stage?
· How can staff support this pupil without lowering expectations?
· How might pastoral support differ Post-16? 

BTs might consider: predictable routines, calm, consistent responses, clear boundaries with empathy, how to build strong working relationships and trust with pupils, the classroom environment and physical routines.
· Where can there be opportunity for flexibility and where must systems be followed?
· At what stage would you refer pupils to outside agencies? What outside agencies are involved with schools and what is their remit? 


Week 4: Communicating with Parents and Carers
BTs will not have had much experience of this yet and may not actually have been to a parents’ evening, so experience is likely to be varied. However, given the ITAP focus on SEND it will be useful for them to start considering the dialogue that schools have with parents and carers.
· How do you currently feel about communicating with parents/carers?
· What worries you most?
· What type of communication do you find hardest (email, phone, face-to-face)?

Consider the following situation
You receive the following email:
Dear X
I am writing because my daughter, Pupil B, in 8JW, came home from school yesterday very upset and told me about a comment that was made during your lesson. From what they have said, I find this completely unacceptable.
I would like to speak to you as soon as possible to understand why this was said and how this situation is going to be addressed. I am very concerned about the impact this has had on my child and I do not feel comfortable leaving this until later in the week.
Please let me know when you are available to discuss this matter urgently.
 [Parent/Carer’s Name]

· You have no idea what the parent is referring to
· You are teaching for most of the day
· How will you respond? In what format?
· What might you do before responding? What might you need to consider?

Scenario 2
You are concerned about the progress of a child in your Year 10 class; you have produced a list of key vocabulary for them and given them translated worksheets in advance, but they don’t bring these to lessons with them and show no evidence of having engaged with these in class. They are falling behind because they do not complete tasks and they do not engage when the TA tries to support them during lessons. You would like to talk to parents to discuss your concerns but they are an EAL student and English is not spoken at home.

Scenario 3 (could be done with the ITEC in role as the parent/teacher or with the ITEC as a coach stopping the conversation in places and supporting the teacher with their responses)
· The school has a clear uniform policy
· Pupil F was given a detention for refusing to wear their blazer when leaving your lesson 
· The parent is angry and feels the sanction is unfair. They have requested to speak to you over the phone.
In pairs, improvise the conversation. The BT playing the parent could use the following lines if needed:
· “I’m not happy. I don’t understand why my child has been given a detention for not wearing a blazer. It’s ridiculous.”
· “How exactly does a blazer have anything to do with learning?” 
· “Why does my child get a detention for something like this when they told me there were pupils swearing in the lesson who just got a warning?”
· “Well, it’s pointless – I’ve said they don’t need to do it”

To link this back to behaviour and forwards to ITAP – you could also discuss:
· Would this conversation be different if the pupil had an identified SEND or trauma?

Beginning teachers will spend the day in a KS5 setting on Friday 22nd January. Follow up tasks for this are listed in the next section, but the SEND thread should be re-visited over the next few weeks.

Professional Studies, Enrichment: KS5, Friday 22nd January
Skills/knowledge
Noticing, reflecting, knowledge of KS5 curriculum, awareness of KS5 personal development.
[image: Peter Symonds Sixth Form College | Winchester]Overview of the Day
Beginning teachers who have not already experienced this, or who have experience but wish to have further experience, spend a day at Peter Symonds College in order to gain an insight into teaching and pastoral approaches after Year 11. They will reflect on their experiences during the day on Onenote. Please note that subject specific follow up for post-16 curriculum content will be delivered during university curriculum sessions.
Beginning teachers who did not take up this experience will have the following online workshops to choose from, along with further reading from previous ITAPS to explore:
SEND training: Autism Hampshire and other resources on Blackboard.
UK Feminista
Anti bullying training         
How will Mentors follow-up the KS5 day during the return to main placement?
Beginning teachers should:
Discuss how pupils are prepared for KS5 within your subject context and explore key differences between KS4 content and skills required for KS5 study of your subject


How can ITECs contextualise the KS5 day ahead of the next ITAP on Friday 5th February?
Please note that some schools will set their own tasks which are different to those below – the purpose of these suggestions is to give schools a range of possible activities to pick from in order to contextualise the Professional Studies curriculum in their setting.
W/C 25th January
· Discuss KS5 destinations from your school – where do pupils go and what are the reasons for this?
· What careers advice is given to pupils in the school? Can beginning teachers meet with the careers lead in school or observe a careers lesson at some point for their Professional Studies input that week?
How can ITECs contextualise the SEND day before the next SEND ITAP on Friday 5th February and Monday 8th /9th February in schools?
Please note that some schools will set their own tasks which are different to those below – the purpose of these suggestions is to give schools a range of possible activities to pick from in order to contextualise the Professional Studies curriculum in their setting.
w/c 01st February 
Beginning teachers could:

Meet with the SENCo to discuss the profile of SEND needs in the focus placement setting. Discuss how this may be similar or different to their main placement. There is also opportunity here to discuss the ITAP focus pupils and their individual needs ahead of the following week. 

Discuss how to work with TAs for maximum impact -best practice SEND Code of Practice.

Looking ahead to ITAP
The SEND ITAP will take place partly in University and partly in focus placement schools. This is in order to give beginning teachers the chance to apply their learning from ITAP in a setting that they are familiar with before then transferring this back to a different context in main placement schools.
















ITAP WEEK: Monday 8th- Tuesday 9th Friday 12th February 
Block 3: SEND: Please refer to the SEND ITAP booklet on the Partnership website for more detail. A summary is provided below.
Skills/knowledge
Noticing, impact of language on expectations and learning
Intensive Training and Practice (ITAP)
This is a focused component of Initial Teacher Education (ITE) designed to deepen beginning teachers' understanding of evidence-based teaching principles and their application in professional practice. In doing so beginning teachers link theory to practice and begin to foster long-term improvements in teaching that they can adapt to various contexts, ensuring a sustained and transferable impact on their professional development.
It is therefore important that the minimum amount of time stipulated is devoted to these activities and that the relevant expert colleagues discuss with beginning teachers the observations they have made and answer any questions they may have at the end of each day.
[image: University of Southampton]Day 1 Activities
ITTECF Links: 1.1, 2, 6, 2.6, 5.1-9, 7.2, 10, 8.5, 6, 8, 9

Session 1, High Quality Teaching and Expectations, Donna Gale-Page. The Romsey School 
Beginning teachers will be reminded of the core principles underpinning high quality teaching and will look specifically at language through the lens of behaviour management for high need pupils. Links will be made between this ITAP and previous ITAPs where behaviour for learning was a focus.
Session 2 & 3, Specialist input on granular areas 
Understanding Autism: Dr Ruth Moyse
Trauma Informed practice: Victoria Pirie, Trauma Informed Schools Lead, St Edward’s School
Working with Pupils with Dyslexia and Dyspraxia: Dr Carys Hughes
Speech and Language development delay: Jess Woodrow, Senior Speech and Language Therapist, Winchelsea School
Session 4, Working with your TA, Kate Tuck, Director, Linwood Teaching School
This session will explore how to best use TAs in a classroom. Whilst we recognise that not all beginning teachers will have the opportunity to work with a consistent TA and, even where this is the ideal, it may not always happen in reality, it is nonetheless important for beginning teachers to have experience of planning for this and to be able to recognise best practice. 
Placement Schools: Days 2-3 (Monday-Tuesday)
It is important that beginning teachers should be engaged all day in ITAP activities and nothing else on all days as ITAP is in addition to the required 120 days of placement time.
A full breakdown of activities can be found in the ITAP instructions for schools. However, a summary is provided below:
Monday
Beginning teachers should observe two pupils identified with the same need across lessons during the day. They will be given prompt sheets to help them to focus on the use of verbal and written language during lessons. The reason for focussing on two students with the same need is to help reinforce that there is no ‘strategy’ for teaching students with Autism, for example and for beginning teachers to recognise the importance of knowing and noticing their students in order to look at high quality teaching approaches that work in each context.



Tuesday
Beginning teachers teach a lesson to a class with their focus pupil in it. They receive feedback on their teaching from their Mentors and discuss and deconstruct the feedback with the ITEC or other expert colleague and prepare their reflections for the subject sessions on Friday at University.

Friday
Beginning teachers will share their reflections on their experiences in schools and then explore an element of the ITAP focus through a subject specific lens.
Core reading/policy referred to.
https://www.gov.uk/government/publications/use-of-teaching-assistants-in-schools (pp2-9)
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/send/eef_special_educational_needs_in_mainstream_schools_guidance_report_2025-04-10-110432_klxp.pdf (pp. 11-15)
How will Mentors follow-up the SEND ITAP during the return to main placement?
Beginning teachers should:
Discuss how to work closely with the SENCO/ other professionals supporting pupils with additional needs, including how to make explicit links between interventions delivered outside of lessons with classroom teaching. This is likely to take place over several weeks and should begin with a discussion of previous learning from ITAP followed by a scrutiny of class lists to identify any pupils on the SEND register and to discuss strategies in place to support these pupils.
Discuss how educational software and technology can be used to support teaching and learning for pupils with SEND taking some suggestions from the Nasen guide Ch5, to discuss and explore in more detail in relation to key students. Please note, this task could be re-visited as and when emerging needs appear. https://nasen.org.uk/assistive-technology
Please note that the follow up ITAP observation is on the w/c 01st March.
How can ITECs contextualise the SEND ITAP ahead of the next ITAP on Monday 12th April (note that there will be a SEND day and an enrichment day within this period also)
Please note that some schools will set their own tasks which are different to those below – the purpose of these suggestions is to give schools a range of possible activities to pick from in order to contextualise the Professional Studies curriculum in their setting.
Beginning teachers could:
W/C 22nd February
Meet with the SENCo to discuss the profile of SEND needs in the different focus placement settings. Discuss how this may be similar or different to their main placement. Although BTs will have met with the SENCo at the start of main placement, these conversations are likely to be more detailed now in terms of how to support students. BTs recorded or wrote a 5-10 minute reflection on their SEND ITAPs and so it might be interesting for them to present these to ITECs and to each other to discuss their different experiences and reflect on implications for their return to main placement. It would be useful to signpost their SEND day on Friday 28th February too as they will be spending a day in a SEND setting to build on their reflections from ITAP

Professional Studies, Enrichment: SEND Setting, Friday 28th February
ITTECF Links: 1.1, 2, 6, 7, 2.6, 5.2-3, 7-9, 7.2, 10, 8.5, 6, 8

To prepare beginning teachers for their SEND ITAP and to give them an awareness of the breadth of SEND, they will spend a day in a SEND setting at one of the following schools:

Eaglewood School 
New Avenue School 
Serendipity School
Linwood School
Winchelsea School
The Harbour School
Yarrow Heights School
SAIL Academy 
The Cedar School
Hill House School 
Clay Hill School 
The Base at Romsey School
Redwood Park School
How will Mentors follow-up the SEND day during the next week?
Beginning teachers should:
Discuss how to work closely with the SENCO/ other professionals supporting pupils with additional needs, including how to make explicit links between interventions delivered outside of lessons with classroom teaching.
How can ITECs contextualise the SEND ITAP ahead of the next ITAP on Monday 12th April (note that there will be a KS5 day and an enrichment day within this period also)
Please note that some schools will set their own tasks which are different to those below – the purpose of these suggestions is to give schools a range of possible activities to pick from in order to contextualise the Professional Studies curriculum in their setting.

W/C 01st March
· Speak to a TA about what their job involves and the variety of support that they give to students. 
· Discuss how you could use TAs effectively in your lessons. Annotate a lesson plan with specific attention to how you would use a TA in the lesson to support a particular student. 

W/C 8th March
Observe a student with SEND or EAL in their lessons for a day. You should read their EHCP (if applicable) beforehand and also be aware of their most recent set of progress data to help you build a picture of them beforehand. You should focus on how expectations and instructions were communicated to the pupil. 

Enrichment: Open Choice, Friday 12th March
Beginning teachers will spend the day re-visiting key themes from Professional Studies on Friday 12th March. The sessions are listed below and it would be useful for beginning teachers to discuss their choices with their Mentor according to their emerging needs beforehand. The first week back after the Easter holidays will be on adaptive teaching. Some of this will be in placement schools in order for beginning teachers to continue momentum with their practice.
Trainees will have the chance to re-visit key themes from the curriculum so far but in more depth and so they can opt for two of the following workshops:

Morning Sessions
· Behaviour management for high need pupils, Donna Gale-Page, The Romsey School
· PSHE Teaching: Susie Fawcett, University of Southampton
· The Psychology of Behaviour, Colin Woodcock, University of Southampton
· Pupil Voice: Dr Kiki Messiou, The University of Southampton 
· Sustainability in Schools: SOS Education

Afternoon Sessions
· Careers Post-16: Beth Bray
· Applying for jobs: NASUWT
· Working with looked after children: Fiona Durrant, Hampshire Council
· A day at Parliament in the Education Department
· A day at Portsmouth Dockyard exploring learning outside the classroom

As each BT is likely to choose a different combination of sessions it is not possible to cite ITTECF coverage for all trainees here as it will vary according to choice: equally, as the day falls on the final day of Spring term, specific school- based follow-up should take place following ITAP after the holidays.
How can ITECs contextualise the enrichment day and signpost the adaptive teaching ITAP after Easter?
W/C 16th March
Observe a student with SEND or EAL in their lessons. You should read their EHCP (if applicable) beforehand and also be aware of their most recent set of progress data to help you build a picture of them beforehand. You should focus on how expectations and instructions were communicated to the pupil to draw on ideas from the SEND ITAP and explore how these translate into practice at your main placement. 

Discussion prompts could be:
· What opportunities did students have to practise speaking, listening, reading, and writing?
· How was key vocabulary introduced, revisited, and reinforced?
· How effectively were sentence frames, models, or scaffolds used?
· In what ways were students supported in their preparation for extended tasks?
· What scaffolding strategies were most effective (e.g. visuals, gestures, modelling, repetition)?
· How was language simplified without reducing cognitive challenge?
· How were instructions made clear and accessible to EAL learners?

Read the EEF strategies on the following website. Discuss with BTs what each strategy looks like in their subject area – where are they seeing these ideas used in their subjects on a daily basis? 
https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching
It would be useful for ITECs to discuss how adaptive teaching links to formative assessment and to ask BTs to draw on their ITAP at Romsey School when considering different uses of formative assessment and how to structure formative assessment tasks effectively rather than guiding pupils to specific answers. In light of this, BTs could come prepared to share examples of their questioning using a recent lesson plan: these could be MCQs or verbal questions targeted to particular pupils etc.





ITAP WEEK: Monday 12th- Thursday 15th April 
Block 4: Adaptive Teaching: see booklet on the Partnership website for more detail.
Skills/knowledge
Noticing, impact of language on learning, a reminder of high- quality teaching – this time through the lens of EAL learners. 
Intensive Training and Practice (ITAP)
This is a focused component of Initial Teacher Education (ITE) designed to deepen beginning teachers' understanding of evidence-based teaching principles and their application in professional practice. In doing so beginning teachers link theory to practice and begin to foster long-term improvements in teaching that they can adapt to various contexts, ensuring a sustained and transferable impact on their professional development.
It is therefore important that the minimum amount of time stipulated is devoted to these activities and that expert colleagues discuss with beginning teachers the observations they have made and answer any questions they may have at the end of each day.
Day 1 Activities
ITTECF Links: 1.3, 1.6, 1.8, 5.1-9, 6.1

It is important that beginning teachers should be engaged all day in ITAP activities during their time in school as ITAP is in addition to the required 120 days of placement time.
Monday Sessions at University
Session 1, High Quality Teaching for EAL Learners. 
Kathryn Broom, PGCE MFL Lead and Gerry O’Sullivan, Weston School.  
Beginning teachers will be reminded of the core principles underpinning high quality teaching through the lens of EAL learners. The session will look specifically at language in instruction, scaffolding and modelling for EAL learners and will therefore allow BTs to revisit some of the core ideas underpinning the SEND ITAP. This will be developed by looking at EAL learners in particular and will be further developed during the deconstruction phase by looking at how teachers support all learners to achieve high expectations.
Session 2: Adaptive Teaching and Differentiation. 
John Murphy, St Anne’s School.
This session will explore the definitions of adaptive teaching and what is meant by this. It will build on the pre-reading from the EEF: 
https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching 
https://educationendowmentfoundation.org.uk/news/scaffolding-more-than-just-a-worksheet 
to explore how teachers can set challenging objectives and then structure their lesson so that all learners can achieve these rather than producing three or four separate lessons for different groups of learners. It will develop prior learning by discussing anticipation of misconceptions as part of the planning process.
Session 3: How can we focus on pupil progress and learning when observing? 
Sadie Thompson, The Hamble School
This session returns to core ideas underpinning the Professional Studies sessions from the beginning of the year. It will build on these by moving beyond how to observe and looking at how to ascertain what pupils are learning during the lesson. It is designed to support BTs in their understanding of how to deconstruct learning and challenge in a lesson observation. It will give BTs practical ways to look for pupil learning through observation and discussion with pupils.
Teaching to What Students Have in Common (pages 1-2 in particular)
What Makes Great Teaching? (Pages 2-4)
Tuesday Sessions at University
These sessions will be in subject areas and will focus on reinforcing some of the theory that was introduced during the previous day’s sessions. The focus will be on considering strategies for adapting in the moment, again, with a particular focus on language – either through re-framing questioning or through modelling in the moment. Beginning teachers will deconstruct this during sessions and apply in practice before building on this further from the context of placement schools on Wednesday and Thursday.
Wednesday and Thursday in Schools 
These days will require beginning teachers to further deconstruct practice in their placement schools, firstly through observation of experienced colleagues and then applying what they have learnt in their own teaching. A more detailed breakdown of the requirements for the days can be found in the ITAP booklet for schools.
Core reading/policy referred to.
https://educationendowmentfoundation.org.uk/news/moving-from-differentiation-to-adaptive-teaching
Coe, R., Aloisi, C., Higgins, S., & Major, L.E. (2014) What makes great teaching. Review of the underpinning research. Durham University: UK. Available at: https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
How will Mentors follow-up ITAP during in main placement?
Beginning teachers should:
Develop the ITAP content by team teaching one of your classes with your Mentor. Allow your Mentor to guide on moments where the lesson would benefit from adapting your approach slightly e.g. re-framing questions, providing more support for specific pupils. Discuss and deconstruct this afterwards as part of your teaching reflection for the week.
The ITAP focussed observation should take place on the w/c 19th April.

How can ITECs contextualise the ITAP ahead of the final ITAP on Monday 7th June?
Please note that some schools will set their own tasks which are different to those below – the purpose of these suggestions is to give schools a range of possible activities to pick from in order to contextualise the Professional Studies curriculum in their setting.
During the weeks commencing 19th, 26th April and 3rd 10th and 19th May, Beginning teachers could…
Continue to build on the KS5, SEND and adaptive teaching input from ITAP and Enrichment by: 
Task One: Post 16 Consolidation
· Reviewing the new government requirements for work experience with an expert colleague. What will this look like at KS3 and KS4 and what are the implications for them as ECTs?
· What careers advice is given to pupils in the school? Can beginning teachers meet with the Careers Lead in school to discuss the above along with the Gatsby Benchmarks and/or observe a careers lesson at some point in the term?
· How is careers provision embedded into the curriculum? What evidence have BTs seen of careers promotion around the school?
· What options are available to Year 11 after school? Discussion with Head of Year 11 or another expert colleague about the school’s processes for supporting options Post -16 (Discussion of BTECs, A level, Apprenticeships)
· What are the destinations of the Year 11 students in your school? What are NEET statistics and what is a school’s responsibility within NEET?

Task Two: PSHE Consolidation
· Reviewing the new RSE Requirements with an expert colleague and again, considering implications of these for them as ECTs- are there any topics or changes that are surprising/unexpected? 
· Observe PSHE teaching, but with a different Key Stage to that observed after the Health Conference. 
· How is PSHE structured across different year groups in the school? 
· Which framework or guidance does the school follow when planning PSHE and RSE? 
· How often are PSHE topics reviewed or updated? 
· Discuss with expert colleagues, how pupil voice is heard in school and actions the school have taken, if applicable, to respond to pupil voice. 

BTs could discuss the following scenarios with you:

During a lesson about relationships or family life, a student becomes visibly upset and stops participating.
· What should you do in the moment? 
· How can you protect the student’s privacy while supporting them? 
· What actions might you take during or after the lesson?

During an RSE lesson a student asks personal questions about your own sexuality and personal life
· How would you respond while maintaining professional boundaries? 
· How could you redirect the discussion to keep it focused?
· What might you do as an ECT if you feel very uncomfortable teaching a topic with a group?
· What ground rules might help prevent these situations?


Task Three: SEND and adaptive teaching consolidation: Joint Observation with ITEC
· Observe expert colleagues teaching with a focus on the ITEC deconstructing how they are identifying adaptive teaching methods used and their effectiveness in a lesson – particularly scaffolding of tasks and modelling at this stage in the year. Identify how and where staff modelled thinking aloud as well as identifying good practice. The ITAP observation form could be used for this to support discussion
· Choose two or three strategies to follow up in more detail (e.g. observing an intervention class with EAL pupils – conduct a pupil trail for other EAL pupils outside of ITAP to look at their experience through the day)
· Meet with any specialist EAL TAs to discuss their approaches with pupils and the theory underpinning this.


Task Four: Joint observation with EAL Coordinator
· Observe an expert colleague with beginning teachers – focus in particular on identifying how you would identify the learning taking place in the lesson – this will again help draw together the focus on high quality teaching that runs throughout the Professional Studies programme. Re-visit the content from the beginning of the placement on observing lessons and discuss what high teaching “looks like”. How can you “see” this over time?
· Observing with an EAL Coordinator would be of particular value and can develop ITAP particularly when deconstructing how high-quality teaching enables pupils to make progress.

Task Five
· In preparation for the KS2 ITAP which will focus on high expectations in Year 7, meet with a group of Year 7 pupils to discuss their perception of transition from primary school and key differences in work/expectations/environment.
· Meet with Head of Year or Transition Lead to discuss the above from an alternative perspective.
· How is the transition process planned for students moving into the school? 
· When does the transition process usually begin? 
· What activities or events help students become familiar with the school before they start? 
· How do you ensure the transition programme supports both academic and pastoral needs?
· How do you work with feeder primary schools to gather information about incoming pupils?
· How are students with SEND or additional needs supported during transition? 
· What extra support is available for students who may find change particularly challenging?
· How are parents and carers involved in the transition process?

BTs could discuss how they might respond to the following fictitious email (or you could select an anonymous example of a challenging scenario more applicable to the school)
Good morning,
I am writing because my child came home yesterday quite upset after your PSHE lesson. They told me that the class were discussing relationships and consent, and in my view that is not appropriate for pupils still in KS3.
My child said that pupils were asking quite personal questions and that the conversation became uncomfortable for her and several of her friends. I am particularly concerned that this was discussed without enough warning or preparation. As a parent, I feel I should have been informed in advance if these subjects were going to be covered so that I could decide whether I felt they were suitable for my child.
I am also worried about how the class was managed. My child mentioned that a few students were making jokes and inappropriate comments, and I would like to know how this was addressed during the lesson. 
Many thanks
BTs could role play a phone conversation with the parent, with the ITEC in role to supportively challenge BTs in managing some difficult conversations. 
Looking ahead to Final ITAP: Tuesday 8th- Friday 11th June
Beginning teachers will explore how to achieve high expectations with Year 7 classes in their subject areas. Their observation on their return should focus on this area and therefore it would be useful to identify the class for this prior to ITAP.





















ITAP Block: Tuesday 8th - Friday 11th June 
Block 5: High Expectations at KS3: See Partnership website for more details.
Skills/knowledge
Noticing, impact of language and opportunities for developing a shared language between KS2-3.
Intensive Training and Practice (ITAP)
This is a focused component of Initial Teacher Education (ITE) designed to deepen beginning teachers' understanding of evidence-based teaching principles and their application in professional practice. In doing so beginning teachers link theory to practice and begin to foster long-term improvements in teaching that they can adapt to various contexts, ensuring a sustained and transferable impact on their professional development.
It is therefore important that beginning teachers are observed with an ITAP focus following these blocks and that follow-up discussions take place with Mentors in order to reinforce links to practice.

Day 1 Activities
ITTECF Links: 1.1-1.8, 3.12
[image: ST MARK'S - Church Of England School]Tuesday or Wednesday in School
Beginning teachers will be at St Mark’s all-through school in Southampton for this ITAP as it provides an opportunity to observe KS2 teaching and learning in an all-through setting. Beginning teachers will observe their subject at KS2 and will deconstruct these with expert colleagues. They will observe work assessed as ‘meeting’ ‘above’ and ‘below’ expected thresholds in their subject and then consider how a curriculum can build between KS2-3 with a particular focus on shared vocabulary. On the day that they are not at St Mark’s they will have directed independent work which they will be completing at home.

Thursday 10th in Main Placement Schools
BTs will spend the day focussing on applying their learning from ITAP to Year 7 in their placement schools. The ITAP booklet for schools gives more detail but essentially, it will be a programme of focussed observations and discussion with expert colleagues focussed on how to achieve high expectations within year 7.

[image: University of Southampton]Friday at University
Morning Subject Sessions
These will look at an element of the curriculum for KS2 with beginning teachers and will ask them to plan a lesson aimed at a Year 7 class they teach, based on their learning from ITAP. This will be used by Literacy and Numeracy Coordinators in the afternoon to look at where links to develop these elements could be embedded to further enhance high expectations across the curriculum.

Afternoon Sessions[image: Bitterne Park School]
Literacy and Numeracy Coordinators in School. These will be delivered by colleagues in partnership schools and will look at how to raise standards by focussing on pupils literacy and numeracy within lessons. They will build on the lessons developed in subject areas

Core reading/policy referred to
 https://discovery.dundee.ac.uk/ws/portalfiles/portal/105395915/9781003081890_webpdf.pdf  (Ch.2)
 How will Mentors follow-up the ITAP during the return to main placement?
Beginning teachers should:
Discuss the article on vocabulary (Ch2, available on Blackboard and the Partnership website) with your Mentor. How far does this resonate with your experiences of teaching Year 7 so far?
Observe an intervention session with Year 7. How are other adults supporting pupils’ progress during these sessions?
The ITAP observation focus for this should be on w/c Monday 14th June.
How can ITECs contextualise the final ITAP ahead of the end of the course on Friday 25th June?
Please note that some schools will set their own tasks which are different to those below – the purpose of these suggestions is to give schools a range of possible activities to pick from in order to contextualise the Professional Studies curriculum in their setting.
Beginning teachers could…
· Look through a range of Year 7 exercise books – discuss with ITEC what they can elicit about expectations from a range of pupil work. Looking at the books of 2 or 3 pupils over several subjects can provide interesting discussions for consistency and expectations across different subject areas in terms of marking and literacy/numeracy support.
· Take one pupils’ journey from their transition in Year 6 to deconstruct with an expert colleague: discuss what information was available at the point of transition, what their initial data were suggesting about ability and then track through SIMS/Classcharts (or equivalent) their assessment and behaviour points throughout the year – identify the progress that they have made overall and any areas where they appear to have struggled. What support was put in if necessary, from secondary school and how has this improved their outcomes? 
Additional Tasks: these are designed to provide a range of consolidation tasks in the final weeks of the course, on W/C 14th and 21st June, depending on need.
· Meet with an expert colleague to discuss learning outside the classroom and educational visits – how these are planned and coordinated and what the process involves when setting up groups or taking classes off-site.

· Discuss ECT arrangements in your context – what do these involve? Beginning teachers could meet with Mentors/Wellbeing Leads again to discuss training content and specific wellbeing strategies as ECTs.

· Meet with an expert colleague to discuss national performance measures for schools following examinations – explanation of Progress 8 measures etc.
Looking ahead 
Beginning teachers not on an extended placement will be finishing their placements on Friday 26th and therefore, there will be no follow-up tasks for the final two Professional Studies days. They are included here for information.
Professional Studies: Preparation for ECT Years, Monday 28th June
Activities
ITTECF Links: 8.1, 2,3,7
[image: Testwood School]Managing Your Workload and Wellbeing, Jools Housham, Wellbeing Lead, Testwood School
The session will look specifically at the differences between a PGCE year and the ECT years in terms of workload and professional expectations. It will return to the content of the first week on professionalism and expectations and identify key similarities and differences in these areas. 
[image: Christ the King College]A Taste of the ECT Years – Indicative Development Content, Tim Andrews, Christ the King College 
This session will give beginning teachers the chance to get an idea of the likely content for the ECT development sessions.

[image: Southampton - Royal Society of Arts]Being an ECT in the City and How to adapt to your employing School, Beth Bray
This session explores teacher identity and what characterises being a teacher within the city.

Professional Studies: Being a Tutor, Tuesday 29th June (AM.)
This session will run for a morning and will be led by groups of current ECTs. It will outline the role of the tutor and expectations within tutor time. It will address workload issues specific to those encountered in tutor time and will give beginning teachers the opportunity to consider what planning for tutor time may involve.

Core reading/policy referred to
https://assets.publishing.service.gov.uk/media/680a0c3e6d6ac02ee99d8437/Induction_for_early_career_teachers__England_.pdf




 Professional Studies


Professional Studies days


Enrichment days


DAD tasks


ITAP blocks


Health and Wellbeing Conference


Professional Studies sessions


Assignments


Subject sessions on Fridays


Mentor input and follow up in schools


Reflections and wider reading


ITEC sessions in schools


image1.png




image2.png
N N
v\v

‘ 0\,\\’/ H‘





image3.jpeg




image4.jpeg




image5.jpeg




image6.jpeg




image7.jpeg
University of
@ Southampton




image8.jpeg




image9.png




image10.jpeg
education organisation




image11.png




image12.png
b





image13.png
SAINT GEORGE
2AROLICCOLLEE




image14.png




image15.jpeg




image16.jpeg




image17.png
hoade‘m ,
s“oV\“g




image18.png




image19.png
9




image20.png
v

[

Wyvern St Edmund'’s

Acodemy




image21.png




image22.png




image23.png




image24.jpeg




image25.jpeg
N
=
D lt




image26.jpeg




image27.jpeg
ENRICH

Design Support Deliver
RSE




image28.png
[OAT]

Ormiston Academis Trust
ACHIEVING MORE TOGETHER




image29.jpeg
©




image30.png




image31.jpeg




image32.png
SO

ST.MARK'S

CHURCH OF ENGL AND SCHOOL




image33.png




image34.png
9




image35.jpeg




image36.jpeg
p
ﬁsoummwon
CITYCOUNCIL




